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Thanks to funding and 
contributions from the Royal 
Economic Society, the Scottish 
Economic Society and nearly 
thirty economics departments 
including Bristol, Exeter and 
the London School of 
Economics, the Economics 
Network has been able to host 
its largest Graduate Training 
Assistant and New Lecturer 
workshop programme to date. 
Over 250 economics GTAs and 
lecturers attended 15 
workshops across the country 
this autumn. For details see 
page 4. 

This funding will enable the 
Economics Network to focus 
more fully on supporting the 
economics higher education 
community in other areas too. 
For example, the recent 
changes to student fees and 
the resultant effect on student 
expectations will have wide-
ranging implications for the 
sector and for how we teach 
economics. We are currently 
planning a one-day symposium 
to be held at HM Treasury, 
London on 1 March 2013 to 
explore these implications and 
will be inviting interested 
academics to work with us on 
a research agenda exploring 
this area. These changes have 
also required the production 
of Key Information Sets and 
we provide a summary of 

these data for economics 
departments on our website 
(see page 15). Similarly, these 
changes will invite a renewed 
focus on the skills that our 
courses provide for the job 
market. We provide a 
summary of a recent survey on 
page 7 in which employers 
consider the preparedness of 
economics graduates for 
employment. 

On 5th and 6th September 
2013 we are hosting our 
seventh international 
Developments in Economics 
Education conference at the 
University of Exeter's Business 
School. The leading economist, 
John Kay, will be making a 
keynote address. There is a call 
for papers on page 12. 

We would like to extend our 
warm thanks once more for 
the wonderful support we 
have received particularly over 
the last 6 months, and we look 
forward to working with the 
community to support 
economics teaching in a 
quickly changing HE landscape. 

Ros O’Leary
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Autumn Workshops for GTAs and 
New Lecturers

 

For the last eight years, 
the Economics Network 
has run a series of 
workshops in the autumn 
to provide subject-
specific training to 
Economics graduate 
teaching assistants, 
tutors and early careers 
lecturers. This year, we 
ran a record 14 GTA 
workshops across the 
country (attended by 
over 250 individuals), as 
well as a two-day 
residential new lecturer 
workshop with 28 
participants. 

As always, we 
are extremely 
grateful to our 
workshop 
presenters, 

thanks to whom we have 
received outstanding 
feedback on the 
workshops. The 
9ŎƻƴƻƳƛŎǎ bŜǘǿƻǊƪΩǎ 
aims for these events are 
that they should: 
consider the factors that 
make a class a good 
learning experience for 
students, demonstrate a 
range of teaching 
methods and identify 
effective ways to manage 
seminars and provide 
feedback to students. 
This year, 84% of 
participants felt that the 
workshop they attended 
effectively met these 
aims. 

Case study from a GTA 
workshop  
by Suparna Ray 

A new academic year had 
begun. We the newly 

recruited graduate 
teaching assistants 
(GTAs) were stuggling to 
cope with the 
expectations put on us by 
the course lecturers (who 
we tutor for) on the one 
hand and the students on 
the other. Amidst all of 
this, the recently 
organised GTA workshop 
at the University of 
Exeter came as a fruitful 
solution. Not only did it 
help sooth our 
apprehensions and 
answer our queries, but 
the workshop also 
provided ample guidance 
on what is expected of us 
GTAs. 

The workshop dealt with 
both theoretical (for 
instance, roles and 
responsibilities of GTAs, 
guidelines on teaching 
and evaluating) and 
practical issues (such as 
tackling the first class, 
GTA-lecturer relations, 
management of an 
international learning 
environment and how to 
mark and give effective 
feedback to students).  

There were two 
presenters ς Dr Iain Long 
from Cardiff University 
conducted the first part 
of the presentations on 
the theoretical aspects, 
corroborating them 

effectively with practical 
tips thoughout; while 
Juliette Stephenson from 
the University of Exeter 
gave us hands-on 
experience with marking 
and providing feedback 
to students. 

 

 

 

 

 

 

 

We were guided through 
how to make our tutoring 
more useful for all types 
of learners: visual (those 
who learn best with 
whiteboards and slides); 
auditory (those who learn 
through listening); and 
kinaesthetic (those who 
work through problems 
to learn). The presenters 
gave us helpful advice on 
how to prepare and 
structure our classes, 
keeping in mind these 
different learning 
requirements. 

In addition, the 
importance of 
communicating skills, 
patience to deal with 
diverse cultures and time 
management were 
emphasised and a host of 
other practical tips were 
given ς for instance, 
demonstrations on 
teaching microeconomics 
showed us how to convey 
the basic concepts of a 
course that students are 

“Not only did it help 
sooth our apprehensions 
and answer our queries, 
but the workshop also 
provided ample 
guidance on what is 
expected of GTAs” 
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required to be familiar 
with, as well as how to 
motivate and keep them 
engaged in the class. The 
workshop gave us 
additional advice on 
gauging student 
participation in class, for 
example, through their 
facial expressions. Ever 
since attending the 
training, I have tried 
incorporating these tips 
in my classes. I now have 
a better understanding of 
whether my students 
comprehend what I 
intend them to learn 
about a topic. Before 
attending the event, I 
asked questions to the 
whole class and would 
not pay any particular 
attention to the number 
of students participating 
and answering my 
questions, but now I try 
to make sure that I 
initiate more student 
engagement in class. 

Furthermore, we had a 
one-shot exposure to 

grading essays and 
providing feedback on 
the grade. Juliette took us 
through the generic 
criteria for assessment, 
explaining these in more 
detail with respect to our 
assessment exercise. 
Also, examples of 
feedback from a couple 
of experienced professors 
were shared with us to 
illustrate that feedback 
needs to be encouraging 
whilst pinpointing any 
flaws succinctly.  

9ǉǳŀƭƭȅ ƪŜȅ ǘƻ ŀ D¢!Ωǎ 
efficacy is their 
interaction with the 
course lecturer for whom 
he or she is tutoring. This 
is important as GTAs 
need to be aware of what 
they are expected to 
cover for the course and 
follow the guidelines of 
the lecturer to that 
effect. As a new GTA, I 
am currently taking the 
tutorial classes for a 
Mathematical Economics 
module and since the 

GTA workshop, I have 
made sure that I go and 
meet the course lecturer 
once every week to get 
an idea of how she has 
conducted the tutorial for 
her group. I follow her 
methods and adapt mine 
to attempt to provide my 
tutorial groups with a 
better learning 
experience as a result. 

Last but not least, the 
GTA workshop also held a 
panel of experts session 
at the end to address any 
unanswered queries or 
concerns of the GTAs, 
which further enriched 
our training from this 
workshop. The event not 
only dealt with our 
anticipations of GTA roles 
and responsibilities, but 
also gave us valuable 
practical advice, ranging 
from how to prepare for 
the class and manage 
different learning styles 
to evaluating and giving 
effective feedback to 
students.

 

 

Feedback from workshops: 
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I’m planning to use all 
the advice you gave us. 
I learnt new techniques 
to manage difficult 
situations in the class. 

I’ve never done any 
teaching before, but 
this workshop was very 
useful and gave me an 
idea of good tutoring. 

After this workshop, 
I’m more calm and I 
know that tomorrow I 
will face my first class 
in a very good way. 
Thank you! 

I’ve better understood 
how I can explain 

difficult topics. 

Great workshop! 
Learnt a lot and keen 
to apply in the course 

I’ll be teaching! 

Overall this was a highly 
interesting course which was 
very useful. I have attended 
generic T&L courses at my 
institution and it was far 

more useful to come to this 
workshop, which was 

tailored to the particular 
issues faced in effectively 

teaching economics. 
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Teaching economics to social scientists: is 
current practice fit for purpose? 

 
A case study from the New Lecturers’ Workshop by Eric Golson 
 
 
Silence. The awkward pause when a 
student asks a simple question the teacher 
ŘƻŜǎƴΩǘ ǳƴŘŜǊǎǘŀƴŘΦ ¢ŜŀŎƘŜǊ ƘŜǎƛǘŀǘŜǎΣ 
students shift in their chairs. Stuttered 
half-answer explained in a round-about 
fashion. Teaching economics to non-
economists can be a nightmare. We spend 
so much time focused on our research and 
high-ƭŜǾŜƭ ǘƘƛƴƪƛƴƎ ǿŜ ƻŦǘŜƴ ŎŀƴΩǘ ŜȄǇƭŀƛƴ 
ǘƘƛƴƎǎ ƛƴ ǎƛƳǇƭŜ ǘŜǊƳǎ ŀƴȅƳƻǊŜΦ ²ŜΩǾŜ ŀƭƭ 
experienced this. The recent Economics 
Network workshop in Bristol taught me 
there are ways to improve the learning 
experience in order to ensure this never 
happens.  

Talking with students, I am sometimes 
shocked at their lack of economic 
ŀǿŀǊŜƴŜǎǎΦ Lǘ ƛǎƴΩǘ Ƨǳǎǘ ŀōƻǳǘ ƛƴǾŜǎǘƛƴƎ ƛƴ 
stocks and shares or how pensions work, 
but a much deeper lack of knowledge 
about the world around them. Yes, 
economists can talk about demand curves, 
ōǳǘ ǘƘŜȅ ƻŦǘŜƴ ŎŀƴΩǘ ǎŜŜƳ ǘƻ ŀǇǇƭȅ ǘƘŜ 
knowledge. Starbucks pricing encourages 
you to get the more profitable Venti, not 
the Grande. Being able to understand 
trends from a graph is important. 
aŜŀǎǳǊƛƴƎ ǇƻǾŜǊǘȅ ƛǎƴΩǘ ŀǎ ǎƛƳǇƭŜ ŀǎ 
counting the number of people on the 
street. I sometimes think these are the 
types of problems we, as economics 
teachers, would be better to address in a 
classroomΦ LΩƳ ƴƻǘ ǎǳƎƎŜǎǘƛƴƎ ǿŜ ǘǳǊƴ 
economics into a study of consumer 
science, but real-ǿƻǊƭŘ ƭƛŦŜ ƛǎƴΩǘ ǎǘǊƛŎǘƭȅ 
about supply and demand curves or 
calculating intersection points. We have to 
relate economics to real world experiences 
and get even the non-economics students 
excited.  

We need to do more to customise learning 
so the students find it interesting. Out with 
the PowerPoints and problem sets used for 
the last ten years and in with problem 
based learning (PBL) introduced at the 
recent Economics Network workshop! 
Following on from the suggestions given at 
the workshop, I recently created a model 

in class based on Starbucks. The model 
shows students that Starbucks maximises 
revenue based on certain assumptions, it 
then adjusts these assumptions in a series 
of steps. Students had to work out the 
most effective pricing strategies; then you 
add changes over time. Suddenly students 
discover the Starbucks model has changed 
over time ς they used to make money on 
brewed coffee, now it is a loss leader to 
get customers in stores for frapuccinos and 
caramel macchiatos. Profit maximisation is 
still about P = TR-TC and business 
efficiency is introduced without fancy 
words, but now students have something 
to relate the equations and concepts to - 
and to understand how it changes over 
time, meaning that they will remember it 
for the exam and apply it to life.  

“We need to do more to 
customise learning so the 
students find it interesting” 

We need new ways of looking at 
economics. Recognising the need for non-
economists to have basic economics 
training, the LSE created a foundations 
course called LSE100 a few years back. 
5ŜǎƛƎƴŜŘ ǘƻ ǎǘǊŜƴƎǘƘŜƴ ǎǘǳŘŜƴǘǎΩ 
understanding of social science thinking, 
the course uses a series of three-week 
modules to explore topics such as the 
financial crisis and how to measure 
poverty. It uses teaching staff from various 
disciplines, which has the advantage of 
training for pre-and post-docs who teach 
economics but are not necessarily 
economists. They think in terms of their 
own subject and can provide more 
relevant examples for measuring things 
and interpreting graphs. They also focus 
more on outcomes and takeaways. 
Economists have a lot to learn from their 
non-economist peers. Bring them into your 
classrooms ς have them evaluate your 
teaching and provide a different 
perspective on what you might be able to 
do better. Use them to test whether or not 
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you are achieving your learning outcomes 
and if the activities you use are successful.  

Students should be excited about what 
they are learning. This ŘƻŜǎƴΩǘ Ƨǳǎǘ ƳŜŀƴ 
jumping up and down on tables and chairs 
in order to breathe life into their faces. In 
the Economics Network workshop, we 
simulated various games for the 
ŎƭŀǎǎǊƻƻƳΣ ƛƴŎƭǳŘƛƴƎ ά5Ŝŀƭ ƻǊ ƴƻ 5Ŝŀƭέ ǘƻ 
demonstrate how probability works. The 
Economics Network has dozens of 
examples: everything from running a 
virtual economy to international trade and 
climate change. They are both educational 
and fun, if the teacher effectively links the 
learning outcomes to the results of the 
game. In the LSE100 course, we use a 
simple public goods game to demonstrate 
how difficult it is to get an agreement on 
climate change: students consistently 
chose to benefit themselves over others, 

which I guess speaks to the competitive 
culture for which LSE is so well known.  

“Students should be excited 
about what they are learning” 

Economics is only a dismal science if we 
stick to lectures and classes of endless 
equations and charts or if we try to explain 
our own advanced research to audiences 
which are not yet capable of 
understanding. Remember to make it a 
Ŏƭŀǎǎ ȅƻǳ ǿƻǳƭŘ ǿŀƴǘ ǘƻ ŀǘǘŜƴŘΦ LΩǾŜ ƭƻƴƎ 
trialled innovative teaching techniques 
including feedback grids and interactive 
lectures. The recent Economics Network 
workshop taught me new ways to involve 
students in the learning process ς using 
relevant examples and problem based 
learning ς to ensure we never have those 
awkward silent moments in our 
classrooms.   

6 
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International Review of 
Economics Education moves to 
Elsevier 
 

Peter Davies, IREE Editor 
 
After ten years at the Economics Network, the International Review of Economics 
Education (IREE) will be published by Elsevier from 2013. The journal will also be 
increasing to three issues a year. This reflects the increasing number of high quality 
submissions we are ǊŜŎŜƛǾƛƴƎΦ ¢ƘŜ ƧƻǳǊƴŀƭ ǿƛƭƭ ǊŜƳŀƛƴ ΨƻǇŜƴ ŀŎŎŜǎǎΩ ŘǳǊƛƴƎ нлмоΦ  

Although we are moving publishers we will be maintaining our close connection with 
the Economics Network. The birth and growth of the journal would not have been 
possible without the Network, which has been our home for ten years. We owe a 
special debt to John Sloman who, as Director of the Economics Network, has been 
enormously supportive of the journal. He has also helped a great deal in the 
negotiations for our move to a new publisher. We wisƘ ƘƛƳ ǿŜƭƭ ƛƴ Ƙƛǎ ΨǊŜǘƛǊŜƳŜƴǘΩΦ  

Readers of the journal will be able to follow links to IREE through the Network website 
and followers of the Network will be able to follow a link from the new Elsevier page 
for past editions of IREE. 

 

Marc Chahin, Elsevier 

Elsevier is excited to publish the International Review of Economics Education from 
January 2013 on. The field of Economics Education has until now not specifically been 
covered by the approximately 70 academic journals published by Elsevier's Economics 
and Finance division. IREE therefore offers a perfect opportunity for us to fill this gap 
in our portfolio with a high-quality publication.  

We are confident that our experience and reach as a major player in the academic 
publishing business will make this journal grow in terms of reputation and output. We 
are looking forward to our working collaboration with the present team of editors and 
are happy to have agreed to expand the journal to three issues per year in order to 
include an additional (topical) special issue, which reflects our intention to develop 
IREE further. 

 

 

 The Economics Network has just published IREE 11.2.  
The theme of this edition is improving grades and 

upgrading the curriculum.  
 

To download IREE 11.2, please visit: 
http://www.economicsnetwork.ac.uk/iree/v11n2 
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Employers Survey 2012  

Economics Graduatesô Skills and Employability 
 
Dr Inna Pomorina, Economics Network 

 
In February, the Government 
Economic Service (GES) and 
the Bank of England hosted an 
event which explored 
economics teaching and 
learning in UK universities in 
the wake of the financial crisis. 
In particular, the discussion 
focused on the challenges 
faced by higher education 
institutions and the changes 
they need to implement in 
order to produce economics 
graduates who are fit for 
purpose. As a follow up to this 
event the Economics Network 
agreed to survey and 
interview employers, in order 
to explore their views on 
graduates and the skills they 
require for the world of work. 

The employers who responded 
to the survey were from 
central government, 
consultancy, charity, research 
and finance advisory sectors. 
Follow up interviews were 
conducted with some of these 
employers, which explored the 
recruitment process, the skills 
and knowledge sought by 
employers and whether any 
deficit existed in these areas 
among current economics 
graduates. 

The study found that 
employers clearly value 
economics graduates and the 
specific skills and knowledge 
they bring to the workplace. 
Indeed, the results show that 
respondents employ 
economics graduates, above 
ŀƭƭ ŦƻǊ ǘƘŜƛǊ άƪƴƻǿƭŜŘƎŜ ŀƴŘ 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŜŎƻƴƻƳƛŎǎέΣ 
ŀǎ ǿŜƭƭ ŀǎ ŦƻǊ άǘƘŜ ǿƻǊƪ ǘƘŜȅ 
ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ Řƻέ ŀƴŘ ǘƘŜ 
άǎƪƛƭƭǎ ǘƘŜȅ ōǊƛƴƎ ǿƛǘƘ ǘƘŜƳέΦ  

However, a significant number 
of employers of economics 
graduates feel there is a 
skill/knowledge gap that 
needs to be addressed, for 
example when asked about 
qualification levels of 
graduates, 66.7% believe them 
ǘƻ ōŜ άŀōƻǳǘ ǊƛƎƘǘέΣ ǿƘƛƭŜ ǘƘŜ 
ǊŜǎǘ  ōŜƭƛŜǾŜ ǘƘŜȅ ǿŜǊŜ άǳƴŘŜǊ 
ǉǳŀƭƛŦƛŜŘέΦ  

Important Skills and 
Knowledge for Economics 
Graduates  

.ƻǘƘ άŀƴŀƭȅǎƛǎ ƻŦ ŜŎƻƴƻƳƛŎΣ 
ōǳǎƛƴŜǎǎ ŀƴŘ ǎƻŎƛŀƭ ƛǎǎǳŜǎέ ŀƴŘ 
άŎƻƳƳǳƴƛŎŀǘƛƻƴ ƻŦ ŜŎƻƴƻƳƛŎ 
ƛŘŜŀǎέ ŀǊŜ ǇŜǊŎŜƛǾŜŘ ŀǎ άǾŜǊȅ 
ƛƳǇƻǊǘŀƴǘέ ōȅ улΦл҈ ƻŦ 
ǊŜǎǇƻƴŘŜƴǘǎΣ ǿƘƛƭŜ ǘƘŜ άability 
to organise, interpret and 
present quantitŀǘƛǾŜ Řŀǘŀέ ŀƴŘ 
άŀōǎǘǊŀŎǘƛƻƴ όǘƘŜ ŀōƛƭƛǘȅ ǘƻ 
simplify complexity while still 
ǊŜǘŀƛƴƛƴƎ ǊŜƭŜǾŀƴŎŜύέ ŀǊŜ 
ǇŜǊŎŜƛǾŜŘ ŀǎ άǾŜǊȅ ƛƳǇƻǊǘŀƴǘέ 
by three quarters of 
respondents.  

 
These findings mirror the 
discussion at the GES-Bank of 
England conference, where 
skills such as interpreting and 
explaining complex economic 
ideas were highlighted as 
being integral to the 
development of graduates 
who are prepared for the 
workplace. 

With regards to knowledge, 
the vast majority of 
respondents perceive an 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ άƻǇportunity 
ŎƻǎǘέΣ άǎƻŎƛŀƭ Ŏƻǎǘǎ ŀƴŘ 
ōŜƴŜŦƛǘǎέΣ άƛƴŎŜƴǘƛǾŜǎ ŀƴŘ 
ǘƘŜƛǊ ŜŦŦŜŎǘǎέ ŀƴŘ 
άƳƛŎǊƻŜŎƻƴƻƳƛŎǎ ƻŦ ŘŜŎƛǎƛƻƴ-
making and (constrained) 
ŎƘƻƛŎŜέ ŀǎ άǾŜǊȅ ƛƳǇƻǊǘŀƴǘέΦ 
At the same time more than a 
ǉǳŀǊǘŜǊ ōŜƭƛŜǾŜ ǘƘŀǘ άǎǘŀōƛƭƛǘȅ 
and instability of the economy 
aƴŘ ƳŀǊƪŜǘǎέ ŀƴŘ άŜǉǳƛƭƛōǊƛǳƳ 
ŀƴŘ ŘƛǎŜǉǳƛƭƛōǊƛǳƳέ ǘƻ ōŜ ƻŦ 
άƭƛǘǘƭŜ ƻǊ ƴƻ ƛƳǇƻǊǘŀƴŎŜέΦ 

Skills and Knowledge to be 
Developed 

Respondents identified a 
number of skills that they feel 
economics graduates need to 
develop. These include: 
written and oral 
communication skills, 
independence and creative 
thinking, the ability to apply 
what has been learnt and 
adaptability. These findings 
are very similar to those of the 
9bΩǎ нллт ŜƳǇƭƻȅŜǊǎΩ ǎǳǊǾŜȅΦ 

Respondents also provided a 
lot of advice to economics 
students. Among the 
suggestions were the 
following: 

¶ "Don't be narrow in thinking 
or reading. Economics, 
sociology, behavioural 
science, history, 
mathematics, philosophy, 
physics, biology all offer 
important thinking to 
ŜŎƻƴƻƳƛǎǘǎΦέ 

¶ άL ǿƻǳƭŘ ǊŜŎƻƳƳŜƴŘ ǘŀƪƛƴƎ 
a History of Economic 
Thought module if available. 
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Understanding of core 
theory, and where the rest of 
theory comes from, why we 
do or don't think certain 
models are relevant, is 
hugely important (and often 
overlooked in favour of 
ŎƻƳǇƭŜȄ ƳŀǘƘŜƳŀǘƛŎǎύΦέ 

¶ άDŜǘ ǳǎŜŘ ǘƻ ǘalking about 
economics and applying the 
general principles to new 
issues.  Practice written 
explanations of more 
complex economic concepts 
for non-economists, being 
clear and easy to follow but 
ƴƻǘ ǇŀǘǊƻƴƛǎƛƴƎΗέ 

Both the participants at the 
GES-Bank of England 

conference and the employers 
that contributed to this study 
emphasised that they would 
like universities to improve the 
quality of economics 
graduates by helping them to 
further develop their 
transferable skills. 

Furthermore, respondents felt 
that students themselves 
could improve their 
employability by working on 
the communication skills and 
raising their awareness of 
what is happening outside 
economics and understanding 
the limitations and 
assumptions of economic 
theory. 

LŦ ȅƻǳΩŘ ƭƛƪŜ ǘƻ ŘƛǎŎǳǎǎ ǘƘe 
issues raised in this study 
and/or would be interested in 
receiving further advice and 
support on how to develop 
students employability skills,  
please contact Dr. Inna 
Pomorina at the Economics 
Network 
inna.pomorina@bristol.ac.uk. 

The full report from the 2012 
ŜƳǇƭƻȅŜǊǎΩ ǎǳǊǾŜȅ ƛǎ ŀǾŀƛƭŀōƭŜ 
to view or download on the 
Economics Network website 
at: 
http://www.economicsnetwor
k.ac.uk/projects/surveys.
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Changing expectations: implications of the new 
funding era for the teaching of economics  

 
Event: Economics Network Spring Symposium 

Date: Friday 1st March 2013 
Venue: Churchill Room, HM Treasury,  

1 Horse Guards Road, London 

 
¢ƘŜ 9ŎƻƴƻƳƛŎǎ bŜǘǿƻǊƪΩǎ {ǇǊƛƴƎ ǎȅƳǇƻǎƛǳƳ ǿƛƭƭ ōŜ ŀŘŘǊŜǎǎƛƴƎ ǎƻƳŜ ƻŦ ǘƘŜ 
ƛǎǎǳŜǎ ǊŀƛǎŜŘ ōȅ ǘƘŜ ŜƳǇƭƻȅŜǊǎΩ ǎǳǊǾŜȅ ŀǎ ǇŀǊǘ ƻŦ ŀ ǿƛŘŜǊ ŦƻŎǳǎ ƻƴ ŎƘŀƴƎƛƴƎ 

student expectations and their impact on economics teaching, following the 
recent rise in student fees. The format of this event will be a series of 

presentations and panel discussion. 

We will also be launching an interdepartmental collaborative research project at 
this event, which will take a comparative look ŀǘ ǎǘǳŘŜƴǘǎΩ ŜȄǇŜŎǘŀǘƛƻƴǎ ǿƘƛƭŜ 

paying different levels of fees at university. We will be hosting a briefing on this 
project at the spring symposium in order to find contributors, so please come 

along if you are interested in getting involved! 

 

Check www.economicsnetwork.ac.uk/spring2013   
for updates on this event! 

 

 

 

mailto:inna.pomorina@bristol.ac.uk
http://www.economicsnetwork.ac.uk/projects/surveys
http://www.economicsnetwork.ac.uk/projects/surveys
http://www.economicsnetwork.ac.uk/spring2013
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Helping students select a research topic 

New case study 

Gherardo Girardi, London Metropolitan University  

In the last Economics Network ƭŜŎǘǳǊŜǊǎΩ ǎǳǊǾŜȅ, 
nearly two thirds of lecturers indicated that 
motivating students was a significant issue of 
concern. This has also been one of my concerns 
over the years. In one of the courses that I 
teach, Research Methods for students taking the 
MA in International Business, students have to 
select a research topic and write a proposal for 
their dissertation. Every time I teach this course, 
I find that students are very unsure as to what 
topic to choose. 

One consideration is that perhaps they struggle 
to choose a topic because they are not 
sufficiently aware of their motivations. By 
motivations, I mean their motivations to do a 
aŀǎǘŜǊΩǎ ŘŜƎǊŜŜΣ ƳƻǘƛǾŀǘƛƻƴǎ ǿƛǘƘ ǊŜƎŀǊŘǎ ǘƻ 
the sort of skills they wish to develop over time 
and so on. With this framework in mind, and the 
gracious support of the Economic Network, I 
developed an exercise for students which looks 
at nine areas of motivation, ranging widely from 
the instrumental approach (how will the MA 
serve you as a tool to fulfil your aspirations?), to 
the core beliefs/spiritual approach (what are the 
things that you care most about in life, and what 
topic can you choose which relates to them?).  

For more details about these approaches, please 
see the exercise itself at: 
http://www.economicsnetwork.ac.uk/showcase
/girardi_motivation. 107 students in two 
different classes took part in group discussions 
and answered a questionnaire. On average, 
students found the approach fairly helpful, and 
84% of them thought the exercise should be 
repeated with students in the subsequent 
semester: 
 

Students confirmed that they found the group 
discussion quite helpful, and rated the various 
motivational approaches fairly similarly: 

 

 

The results are quite encouraging and I intend to 
keep repeating the exercise every semester. I 
am now trying to discover if there are 
interesting group associations, for example: do 
different ethnic groups rate the efficacy of the 
exercise differently, do men prefer one 
particular motivational approach and women 
another, and so on. This is an exciting area of 
research for me as it enables me to consider the 
students in a more holistic fashion, and so gets 
me away from teaching the mere mechanics of 
how to carry out a piece of a research.  
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This case study and over 170 others are available at: 
http://www.economicsnetwork.ac.uk/showcase 

http://www.economicsnetwork.ac.uk/showcase/girardi_motivation
http://www.economicsnetwork.ac.uk/showcase/girardi_motivation
http://www.economicsnetwork.ac.uk/showcase
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MOOCs: The future of education 
or just a phase?   
 

Ashley Lait and Martin Poulter, Economics Network 

 
For those of you wondering 
ǿƘŀǘ ŀ Ψahh/Ω ƛǎΣ ŘƻƴΩǘ 
worry, ȅƻǳΩǊŜ ƴƻǘ ŀƭƻƴŜΗ 
¢ƘŜǎŜ ΨaŀǎǎƛǾŜ hǇŜƴ 
hƴƭƛƴŜ /ƻǳǊǎŜǎΩ ƘŀǾŜ ƻƴƭȅ 
been in existence a short 
time, meaning that many 
ƘŀǾŜƴΩǘ ƘŜŀǊŘ ƻŦ ǘƘŜƳΣ but 
it seems they are expanding 
and increasing in number 
by the day. 

The nature of these courses 
is in the title: they are open 
ŀŎŎŜǎǎΣ ƻƴƭƛƴŜ ŀƴŘ ǘƘŀǘΩǎ 
right...massive, with many 
thousands of students 
taking part in each course. 

They build on the global 
trend for openly accessible 
educational resources, but 
whereas iTunes U, Jorum 
and other open courseware 
projects share materials 
that can be used at any 
time, a MOOC has a 
recognisable course 
structure, with a timetable 
and assignments. 

Assessment is done by a 
combination of peer 
assessment ς including 
encouraging students to 
form local or online study 
groups ς and online 
objective tests. 

While the majority of 
MOh/ǎ ŘƻƴΩǘ ƻŦŦŜǊ ŎǊŜŘƛǘ 
towards higher education 
degrees, they offer free 
access to education backed 
by prestigious brands: 
universities backing MOOCs 
include Princeton, Brown, 
Columbia, Stanford, MIT, 
Harvard and Berkeley. 

The MOOC phenomenon 
really took off when over 
160,000 people signed up 
ŦƻǊ ŀƴ άLƴǘǊƻŘǳŎǘƛƻƴ ǘƻ 
!ǊǘƛŦƛŎƛŀƭ LƴǘŜƭƭƛƎŜƴŎŜέ 
course run by Sebastian 
Thrun and Peter Norvig of 
Stanford University. Since 
then, three main 
organisations providing 
MOOCs have been 
established, namely, 
Coursera, edX and Udacity, 
employing over 70 
individuals between them 
and with courses already 
being offered through until 
autumn 2013. 

So could these online 
courses form an important 
part of education in the 
future? The sheer number 
of individuals signing up 
implies that they could be 
very significant.  

The number of courses and 
the range of subjects 
covered are also expanding 
rapidly. In the early days, 
MOOCs focused around 
technology and 
programming for the most 
part, whereas today there 
are courses available across 
a range of subjects, 
including economics.  

One significant advantage 
of MOOCs is that they are 
making courses from 
educational institutions 
available to people across 
the globe, many of whom 
would ordinarily never have 
the opportunity to access 
them. The video lectures 
and other resources are 

openly accessible for use in 
other courses. 

Indeed, the Bill and Melinda 
Gates Foundation will be 
funding an initiative to 
ŜȄǇƭƻǊŜ Ƙƻǿ ǘƘŜǎŜ ΨŎǳǘǘƛƴƎ-
edge courses from 
prestigious universities 
could be adapted for use by 
students in other classroom 
ǎŜǘǘƛƴƎǎΩ (BBC News, 19 Nov 

2012).  

“The number of 
courses and the 
range of subjects 
covered are 
expanding rapidly” 

Perhaps use of MOOCs to 
supplement traditional 
learning and to encourage 
students already in 
education to consider 
further study will be their 
main benefit in the future; 
especially as concerns have 
been raised about ill-
prepared participants being 
unable to cope with the 
course content. This is just 
one of a number of 
challenges that MOOCs will 
have to face if they are to 
be more than just a phase. 

A second is the concern 
over the scalability of these 
courses. While they are 
ŀƭǊŜŀŘȅ ΨƳŀǎǎƛǾŜΩ, it is 
questionable whether all 
courses can be scaled up to 
be able to cope with 
hundreds of thousands of 
students. This is of 
particular concern when we 
consider assessment and 
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http://www.apple.com/education/itunes-u/
http://www.jorum.ac.uk/
https://www.coursera.org/
https://www.edx.org/
http://www.udacity.com/
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feedback. While online 
tests and quizzes may be 
suitable to mathematical or 
technology based courses, 
they are not so applicable 
to other subjects where 
there may not be one right 
answer. And if assessment 
and feedback is 
problematic, it is likely that 
MOOCs will remain online 
courses that participants 
sign up to in order to 
expand their knowledge 
and for their own interest, 
rather than courses which 
contribute to degrees or 
other qualifications. 

Completion rates represent 
another challenge for the 
organisations offering 
MOOCs. While thousands of 
students might sign up for a 
course, tempted by its 
exciting title and the 

prestige of the university 
offering it, the numbers 
who complete the full 
course are significantly 
smaller. Nevertheless, even 
if just 10% of a course of 
150,000 reach the end, this 
is still a significant number 
of people and as the 
number of courses offered 
expands, it seems that 
more and more people will 
be signing up to these 
online courses. 

In a recent blog post, Clay 
Shirky argues that the 
MOOC is to higher 
education what the MP3 
was to the recording 
industry: even if it is lower 
quality, it provides cheaply 
what a large audience want. 
Hence it can be a threat or 
an opportunity to existing 

institutions, depending how 
the sector reacts. 

Perhaps the future of 
MOOCs and their role in 
education will depend on 
how they are used and 
what their principal 
purpose is. If their aim is to 
offer educational 
instruction for interest or to 
act as supplementary 
education to those already 
participating in formal 
education, they have the 
potential to be extremely 
effective. However, if they 
are to become courses in 
their own right, offering 
credit and formal 
qualifications, a few creases 
may still need to be ironed 
ƻǳǘΦ .ǳǘ ƭŜǘΩǎ ƴƻǘ ŦƻǊƎŜǘΦΦΦ 
they still are in their 
infancy!

 
 

 

T
h

e
 E

c
o

n
o

m
ic

s
 N

e
t
w

o
r
k

 

13 

The Economics Network invites you to our 2013 Developments in Economics 
Conference, which will take place on Thursday 5th and Friday 6th September 2013 at 

the University of Exeter. 
 

 

 

 

 

 
We are pleased to announce that John Kay, our patron, will be giving the keynote 
address at the conference.  
 

John Kay is one of Britainõs leading economists. Today he is probably most widely known for his weekly 
column in the Financial Times, which ranges over topical issues in economics, finance and business, and as 
author of the July 2012 ôKay Review of UK Equity Markets and Long Term Decision Makingõ.  

 

Further details, including a provisional programme and booking details, will be sent 
out in the coming weeks and made available on our website at: 
www.economicsnetwork.ac.uk/news.  

 

http://www.economicsnetwork.ac.uk/news
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Developments in Economics Education, 5
th

 & 
6

th
 September 2013 

Call for papers  
 
The Economics Network is pleased to announce that it will be holding its biennial international 
Developments in Economics Education conference at the University of Exeter’s Business School 
on Thursday 5th and Friday 6th September 2013. The keynote address will be given by one of 
Britain’s leading economists, John Kay. 

Session types 

DEE 2013 session proposals focused on research or practice in economics education can be one 
of the following: 

¶ Papers. If your paper is accepted, you will have the option of submitting a full paper by 
Friday 28

th
 June 2013. These full papers will be considered for a special edition of the 

International Review of Economics Education. Paper sessions will last 30 minutes (to 
include 5 or 10 minutes for questions). 

¶ Interactive workshops. The interactive workshop sessions will be 45 minutes long and 
place an emphasis on discussion and group activities over presentation (i.e. 
presentations should last no longer than 10 minutes in total). 

¶ Posters. There will be a dedicated poster session during the conference. Detailed 
guidelines for poster production will be sent to those who have a poster accepted. 
 

We welcome submissions on any topic relating to advancements and innovation in economics 
education and the themes below. However, DEE 2013 will have a particular focus on the recent 
changes in higher education, including increased fees and consequently student expectations. 
We are interested in how economics can tackle these challenges and how teaching staff can 
integrate skills development into the classroom. 

Conference themes 

¶ Recent changes in higher education and the impact on economics education 

¶ Engaging and motivating students 

¶ Developing student skills and employability 

¶ Curriculum structure and content 

¶ Teaching mathematics 

¶ Assessment and feedback 

¶ eLearning 

¶ Games, experiments and simulations 

¶ Problem-based learning and case studies 

¶ Linking research and teaching 

¶ Pedagogical research in economics 

¶ Internationalisation 
 
Submitting a proposal 

All session proposals should include an outline/abstract and be no longer than 250 words. The 
deadline for all proposals is Thursday 28

th
 March 2013.  If you are submitting a paper proposal, 

you have the option of submitting a full paper by Friday 28
th

 June 2013. This will also be 
considered for a special edition of the International Review of Economics Education. 
 
Submission will be available online shortly at: http://economicsnetwork.ac.uk/dee2013. 
Unfortunately we will be unable to accept late submissions.
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Events Write-ups 

 
SES Student-Teacher Event  
 

Ros O’Leary and Ashley Lait from the Economics Network recently attended the fifth annual School 
Students and Teachers of Economics Conference, run by the Scottish Economic Society. 

This event was attended by around 200 students and 15 teachers from 15 different schools across 
Scotland. 

The one-day conference is designed to introduce school pupils to economics, with the 
hope of improving their understanding of the discipline and its application and in the end 
to encourage students to study the subject at university. 

As in previous years, the Economics Network ran a quiz for the students, which explored 
their knowledge of certain economic concepts and news stories. The participants did well 
and had a good knowledge of the topics covered in the quiz.  

In addition, this session was a success with the students as it was engaging and the use of 
clickers allowed them to fully interact and compare their answer with those of the other 
groups. And after a close tiebreaker, the winners went home, happy with their £50 of vouchers! 

Alternative Careers for Economists Event 

With the help of the University of Bristol Careers Service, the Economics Network has just run 
its first ‘Alternative Careers for Economists’ workshop.  

The idea for this event stemmed from conversations with a number of students who felt unsure 
ŀōƻǳǘ ǘƘŜƛǊ ŦǳǘǳǊŜ ŎŀǊŜŜǊǎΦ ¢ƘŜȅ ǿŜǊŜƴΩǘ ƛƴǘŜǊŜǎǘŜŘ ƛƴ ōŀƴƪƛƴƎ ƻǊ ŦƛƴŀƴŎŜ ōǳǘ ŦŜƭǘ ŀ ōƛǘ ƭƻǎǘ ŀǎ ǘƻ 
what else they could do with a degree in economics. 

We therefore invited speakers from a range of different sectors to speak about their profession and 
companies to economics students from the University of Bristol. The speakers were: Andy Ross, 
Deputy Director of the Government Economic Service; Gareth Jones, Director of Hardisty Jones, a 
development economics consultancy; and Gill Rowe, Head of Treasury at Arval and Regional  
Co-ordinator (South West) for the Association of Corporate Treasurers. 

This event was extremely successful and popular amongst the students, with 100% of participants 
stating that they would recommend the workshop to others and over 80% finding the event enjoyable 
and useful. Participants were interested not only in the careers available to them, but also gained 
advice from the speakers on the application and assessment process that is becoming increasingly 
competitive. 

Festival of Economics 

The Festival of Economics was held on Friday 23
rd

 and Saturday 24
th

 November at @Bristol in 
ŀǎǎƻŎƛŀǘƛƻƴ ǿƛǘƘ .ǊƛǎǘƻƭΩǎ CŜǎǘƛǾŀƭ ƻŦ Ideas. The event, hosted by EN patron Diane Coyle, brought 
together academic economists, practitioners of economics and challengers from both inside and 
outside the subject to celebrate economics and to explore some of its recent failures. The event 
also looked forward to discuss the future of economics and how the discipline will be changed by the 
current economic and financial crisis, as well as how it can move beyond it. Videos will be made 
available shortly on the Festival of Ideas website, and we will link to them from the EN website. 

This event was very well attended and was considered extremely interesting by participants. As a 
result, the Festival of Economics is scheduled to run again in November 2013. 
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Information for students 
 

The information in this section is for current economics students, we would therefore ask any 
teaching staff to circulate this information within your departments. For any further information, 
including a pdf of this page, please contact Ashley (Ashley.lait@bristol.ac.uk).  
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The Economics Network and Hargreaves Lansdown 
have launched a student competition that focuses 
on effectively communicating economic concepts, 
theories and ideas to non-economists. 

The competition winner will receive £250, plus an 
offer of a paid contract of up to six months work at 
Hargreaves Lansdown in Bristol. 

More information on the competition and entry 
requirements is available at: 
http://www.hl.co.uk/about-
us/careers/communicating-economics-competition 

The Economics Network is looking to start a student 
blog on the Studying Economics website 
(www.studyingeconomics.ac.uk).  

The blog will include news items relevant to 
economics students, articles about studying 
economics and career opportunities and plans. 

We are therefore looking for student contributors 
ŦƻǊ ǘƘƛǎ ōƭƻƎΦ ¢Ƙƛǎ ǿƻƴΩǘ ǊŜǉǳƛǊŜ ŀ ǎƛƎƴƛŦƛŎŀƴǘ ǘƛƳŜ 
ŎƻƳƳƛǘƳŜƴǘ ōǳǘ ǿƛƭƭ ǎǘƛƭƭ ƭƻƻƪ ƎǊŜŀǘ ƻƴ ǎǘǳŘŜƴǘǎΩ 
CVs. 

Student Blog 
L aunch  

Communicating 
Economics 

Competition  

Both the Studying Economics and Why Study 
Economics websites now have pages on Facebook. 

The Network will be adding information relevant to 
students to these pages, for example on 
competitions, events and new resources. 

We also hope that students will use these pages as 
a forum to share ideas and information. 

Wǳǎǘ ǎŜŀǊŎƘ Ψ{ǘǳŘȅƛƴƎ 9ŎƻƴƻƳƛŎǎΩ ŀƴŘ Ψ²Ƙȅ {ǘǳŘȅ 
9ŎƻƴƻƳƛŎǎΩ ƛƴ CŀŎŜōƻƻƪ ǘƻ ŦƛƴŘ ǘƘŜ ǇŀƎŜǎΦ 

Images from Freedigitalphotos.net 

The Bloomberg Institute has developed the 
Bloomberg Assessment Test (BAT), an innovative 
tool to help students and recent graduates to secure 
employment in the financial sector.  

The BAT is used by top employers to find best-fit 
talent and is a great way for students to 
demonstrate their skills and knowledge. 

For more information, please visit: 
https://www.bloomberginstitute.com/bat  

mailto:Ashley.lait@bristol.ac.uk
http://www.hl.co.uk/about-us/careers/communicating-economics-competition
http://www.hl.co.uk/about-us/careers/communicating-economics-competition
http://www.studyingeconomics.ac.uk/
https://www.bloomberginstitute.com/bat
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Information for academics 

 

The aim of this directory is to provide an easy-
to-use website on which academics and other 
experts can offer their services to the 
financial sector and on which City 
practitioners can find expert advice on a 
range of services.  

 
!ǊƻǳƴŘ улл ŀŎŀŘŜƳƛŎǎ ƘŀǾŜ ŀƭǊŜŀŘȅ ǎƛƎƴŜŘ ǳǇ ŀƴŘ ƛǘ ǎƘƻǳƭŘ ōŜ ǎǘǊŜǎǎŜŘ ǘƘŀǘ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ 
to be a financial expert to contribute.  

More details can be found at: http://www.academic-expert-directory.com/. 

 
 

Undoubtedly you are all using Economics Network resources on a daily basis 
already, but we thought it might be useful to put together a short document to 
remind you of all the great stuff we have on our website and where you can find 
it.  

This is available to download from our website at: 
http://www.economicsnetwork.ac.uk/sites/default/files/Ashley/Resources.pdf.  

This document might be of particular use to colleagues who are less aware of the 
Network, new lecturers and graduate teaching assistants so please circulate it 
around your departments.  

 

 

The Economics Network has recently created an up 
to date and downloadable Excel file, which contains 
key information sets in economics. The file includes 
data on all departments teaching economics (L100 
and L101).  

The information has been compiled from data available on the Unistats website 
(www.unistats.ac.uk) and can be found in the surveys section of the Economics Network 
website at: http://www.economicsnetwork.ac.uk/projects/surveys.  

 

 

ECON FILMS makes short films about economic ideas and news 
stories, as well as the economy in general and how it affects 
peopleΩs lives.  

The aim of the films is to make economic ideas relatable and 
interesting for the viewer. Lecturers might find these short clips 
useful for their classes or you could even encourage your students to watch them as revision aids.  

For more information, and to watch the films, please visit: http://www.econfilms.tv/  
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Upcoming Events 
 
Institute for Fiscal Studies Public Economics Lectures 

The Institute for Fiscal Studies is holding a day of talks on issues in public economics of interest to 
undergraduates in economics and related disciplines. This will take place between 9am and 4.30pm on 
Monday 17th December 2012. For more information, please see: http://www.ifs.org.uk/events/855. 

  

Spring Symposium – Changing expectations: implications of the new funding era for 

the teaching of economics 

The Economics Network will be holding a one-day symposium on Friday 1st March 2013 at HM Treasury, which 
will focus on the new challenges faced by higher education economics, including: the need to develop 
ǎǘǳŘŜƴǘǎΩ ǎƪƛƭƭǎ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΣ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ƘƛƎƘŜǊ ǘǳƛǘƛƻƴ ŦŜŜǎ ŀƴŘ ǘŜŀŎƘƛƴƎ ŜŎƻƴƻƳƛŎǎ Ǉƻǎǘ-crisis.  

 
Royal Economic Society Annual Public Lecture 

The annual RES public lecture will be given by Christopher Pissarides, Professor of Economics from the LSE. The 
ƭŜŎǘǳǊŜ ŜƴǘƛǘƭŜŘ Ψ¦ƴŜƳǇƭƻȅƳŜƴǘ ƛƴ wŜŎŜǎǎƛƻƴΩ ǿƛƭƭ ōŜ ƎƛǾŜƴ ƻƴ ²ŜŘƴŜǎŘŀȅ рth December at 5pm at the 
University of York. Please visit www.res.org.uk for further details. 

 

Royal Economic Society Conference 

The annual RES conference will be held at Royal Holloway, University of London from Wednesday 3rd to Friday 
5th April 2013. For more information, please see: http://www.res.org.uk/view/0/2013conferencehome.html. 

 

Scottish Economic Society Conference 

The 2013 annual conference of the SES will be held from Monday 8th to Wednesday 10th April 2013 at the 
Mercure Perth Hotel in Perth, Scotland. A call for papers will be issued soon, so please check the SES website 
for further details: http://www.scotecsoc.org/details/news/2206821/2013_Annual_Conference.html. 

 

Developments in Economics Education (DEE) 2013 

We are pleased to announce that our biennial conference, Developments in Economics Education will take 
place on Thursday 5th and Friday 6th September 2013 at the University of Exeter.  ¢ƘŜ ŎƻƴŦŜǊŜƴŎŜΩǎ ƪŜȅƴƻǘŜ 
ŀŘŘǊŜǎǎ ǿƛƭƭ ōŜ ƎƛǾŜƴ ōȅ ƻƴŜ ƻŦ .ǊƛǘŀƛƴΩǎ ƭŜŀŘƛƴƎ ŜŎƻƴƻƳƛǎǘǎΣ WƻƘƴ YŀȅΦ 

 

Departmental Focus Groups 

The Economics Network is considering running a series of student focus groups within economics departments 
across the country. In the past we have found these discussions can offer departments more clarity on the 
results of the National Student Survey.  

We are therefore looking for expressions of interest, before we advance with this project. If your department 
would be interested in running a focus group, please contact Inna Pomorina (inna.pomorina@bristol.ac.uk).  

 

Please contact Ashley Lait (Ashley.lait@bristol.ac.uk) or visit the events page of our website 
(www.economicsnetwork.ac.uk/news) for any further information on these events or any other 
matters relating to the newsletter. 
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