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DEE 2011

Conference Handbook

Outline Programme for all 3 days

New Academic Building, London School of Economics and Political Science
Day one – Key Contacts Conference (Monday 5th September 2011)

	10.15
	Registration and Refreshments

	10.45
	Welcome, overview of the day – NAB 2.04 (Second floor)

	11.00
	Induction programmes Alison Wride – NAB 2.04

	12.30
	Lunch

	13.15
	Using Games and Experiments (1) Jon Guest and Dieter Balkenborg

	14.45
	Refreshments

	15.00
	Using Games and Experiments (2) Jon Guest and Dieter Balkenborg

	16.30
	Final plenary: accessing and building games banks

	17.00
	Workshop close

	17.15 

– 18.00
	Drinks and nibbles: Senior Common Room, 5th floor, Old Building, LSE


Suggestions for evening meals can be found on page 42

Day two - DEE Conference (Tuesday 6th September 2011)

	9.00
	Registration and Refreshments

	9.15
	Introductions and welcome – Wolfson Theatre (Lower Ground floor)

	9.30
	Session 1 (parallel sessions)

	10.45
	Refreshments, poster session and exhibition 

	11.00
	Session 2 (parallel sessions)

	12.15
	Keynote: Diane Coyle – Wolfson Theatre

	13.00
	Lunch

	13.45
	Session 3 (parallel sessions)

	15.00
	Refreshments

	15.30
	Session 4 (parallel sessions)

	16.45
	Panel session – Wolfson Theatre

	17.15
	Close of conference

	19.15
	Conference dinner: Senior Dining Room, 5th floor, Old Building, LSE 


Day three - Internationalisation in Economics workshop
(Wednesday 7th September 2011)

	10.00
	Registration and Refreshments

	10.30
	Internationalisation in Economics – the context – NAB 2.04 (Second floor)

	11.15
	Inclusive practices to promote international students’ participation
and satisfaction in economics– NAB 2.04

	12.30
	Lunch

	13.30
	Teaching international students in economics and diversity– NAB 2.04

	14.15
	Practical issues with supporting international students– NAB 2.04

	14.45
	Refreshments

	15.00
	Group discussions on internationalisation followed by plenary– NAB 2.04

	16.00
	Evaluation forms and feedback – NAB 2.04

	16.15
	Close


The conference will be taking place in four rooms within the New Academic Building. Throughout the conference there will be a registration desk on the ground floor as you enter the building – if you have any queries please speak to any of the DEE conference team who will be able to help. 

Wolfson Theatre and Thai Theatre – these two lecture theatres are situated on the lower ground floor of the New Academic Building.

NAB 2.04 and NAB 2.06 – these two large rooms are situated on the second floor of the New Academic Building.
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Welcome

Welcome to this, the sixth Developments in Economics Education (DEE) conference. On behalf of the organisers – the Economics Network – we hope that you will find the conference informative, friendly and enjoyable. 

In this Handbook you will find abstracts of all of the sessions that are being run to help you choose which to attend. On the day of the main DEE conference there are four parallel sessions. 

You will also find in this Handbook information about the conference venue and the London School of Economics and Political Science (LSE). We hope that you all get a chance to look around London and visit some of its world-famous attractions. 

The conference dinner will be held on the evening of the 6th September in the Senior Dining Room at the LSE. 

We hope that this DEE conference will be conducted in the same spirit of support and cooperation as the previous five. The conference will be a mixture of paper session, interactive workshops, demonstrations and poster sessions. 

If you require any assistance or have any queries about the programmes, facilities or accommodation, please visit the reception area or talk to one of the conference staff from the Economics Network. Please remember to fill out the evaluation form included in your conference pack and leave it at the reception desk along with your name badge so that we can reflect on and improve future DEE conferences.

We are very grateful to the LSE for kindly agreeing to host DEE 2011. Founded in 1895 by Beatrice and Sydney Webb and George Bernard Shaw, the LSE became part of the University of London in 1900. Today the LSE has around 9000 full-time students and 1300 academic staff. The student and staff body is truly international with intake from over 140 countries. The LSE boasts the highest percentage of world leading research of any UK university (RAE 2008). It also has a total of 16 Nobel prize winners in economics, peace and literature amongst its present and former staff or alumni. 

DEE Conference Themes

The DEE 2011 conference will be divided into 4 sessions, each consisting of 4 parallel workshops or presentation sessions. The sessions focus on one or more the following themes: 

· Engaging and motivating students

· Teaching mathematics

· Assessment and feedback

· Developing students’ skills and employability

· Curriculum structure and content

· eLearning

· Games, experiments and simulations

· Problem-based learning and case studies

· Linking research and teaching

· Pedagogical research in economics

· Internationalisation

The purpose of each of the sessions is not only to offer access to expertise in a particular aspect of economics education, but also to provide an opportunity to discuss and share experiences from academic teachers at different stages of their careers and from different institutions, countries and cultures. 

Each session will last for 75 minutes and consist of either one 75-minute workshop, two 35-minute workshops or three 15-minute presentations followed by 10 minutes’ discussion. 

There will be one keynote presentation on Tuesday 6th September. Posters will be displayed throughout the conference in the main area outside the Wolfson and Thai theatres. There will be a dedicated poster session during the afternoon refreshment break on the 6th September. 

Conference Programme

Programme – Key Contacts Conference (5th September 2011)

	10.15 – 10.45
	Refreshments and Registration




	10.45 – 11.00

11.00 – 12.30
	Welcome, overview of the day - NAB 2.04
Induction Programmes: do they make a difference? – NAB 2.04 

This session will consider a variety of induction programmes, formal and informal, offered at Exeter and elsewhere. Examples of best practice will be highlighted and we will endeavour to evaluate the effect of the induction experience.

Professor Alison Wride, University of Exeter 

	12.30 – 13.15
	Lunch



	13.15 – 14.45
	Using Games and Experiments

Two parallel sessions will be run, and then repeated. These sessions will lead by example, and involve delegates in participating in a selection of games and experiments. It will involve discussing practicalities of playing games, including resources, instructions, timings and guidance on post-game student discussion.

Session A: Hand-run games – NAB 2.06
Jon Guest, University of Coventry; Professor John Sloman, Economics Network

Session B: Online games – Thai Theatre.

Participants are encouraged to bring their own laptops for this session. Free wifi will be available. 
Professor Dieter Balkenborg, University of Exeter


	14.45 – 15.00
	Refreshments


	

	15.00 – 16.30
	Using Games and Experiments

Session A and B repeated (Thai Theatre and NAB 2.06)

	16.30 – 17.00
	Final plenary – Thai Theatre 

	17.15 
	Drinks and nibbles: Senior Common Room, 5th Floor, Old Building, LSE


New Academic Building, London School of Economics and Political Science

	
	Programme – Main DEE Conference (6th September 2011)



	Time
	Session

	9.00
	Registration and refreshments

	9.15
	Introduction and welcome from Prof. Janet Hartley (Pro Director for Teaching and Learning, LSE)

	9.30
	Parallel session 1

	
	1(a) Wolfson Theatre

Emmanuel Ojo 
Improving the teaching and learning of South African first year undergraduates
Gherardo Girardi 
Teaching economics using proverbs from around the world 
Muncinga Simatele 
Reconsidering the teaching of economics to students on business programmes – a case study of undergraduate business studies economics at the University of Hertfordshire 
	1(b) Thai Theatre 

Esyin Chew and Helena Snee
Enhancing international student experience with innovative assessment and feedback system – Grademark and Peermark
Judith Piggott
Using individual peer assessment in economics teaching
KimMarie McGoldrick, Peter Schuhmann
Challenge quizzes: The impact of a unique assessment tool on student performance 


	1(c) NAB 2.04

Dirk Mateer 
Workshop: Media resources for economists: The best of pop culture all rolled into one place
	1(d) NAB 2.06

Juliette Stephenson and Carlos Cortinhas Workshop: Engaging and motivating students: Using technology enhanced learning experiences 



	10.45
	Refreshments, poster sessions and exhibition

	11.00
	Parallel session 2

	
	2(a) Wolfson Theatre

Dean Garratt and Stephen Heasell Enhancing the use of international data by economics students
Richard Diamond and Holly Smith Threshold concepts: A disciplinary enquiry in quantitative finance
Susan Noble and Celia Russell Using international data in teaching and learning
	2(b) Thai Theatre

Daniel Blackshields
Scaffolding minds less ordinary: transforming economics thinking by intelligent looking
Tommy Tang and Uwe Dulleck
An experiment to investigate the effect of reflective essay on learning in economics
Mary Hedges and Don Webber
Using student evaluations to improve individual and department teaching qualities
	2(c) NAB 2.04

Elisabete Duarte
International finance management
Karen Jackson, Adelina Lees
Diversity: Challenges and successes in teaching economics
Liliana Harding

International study prospects
	2(d) NAB 2.06

Dan Wheatley
Workshop: Demonstration of CBA builder

Mike Reynolds
Workshop The flexibility of the oligopoly game

	12.15
	Keynote Diane Coyle - Wolfson Theatre

	13.00
	Lunch


	13.45
	Parallel session 3

	
	3(a) Wolfson Theatre

Philip Hedges and Peter Urwin
Developing and assessing the communication skills on the MSc applied Economics at the University of Westminster

G. S. Panikar, Satheesh Menon, Jose A. , Rajam R.
Employability of economics graduates - Bridging the gap
Wayne Geerling
Economic naturalist writing assignment 
	3(b) Thai Theatre

Mary Hedges
Curriculum design and assessment: an integrated learning and teaching tool 

Peter Smith
The Southampton curriculum innovation programme: curriculum design in a post-Browne world

Steve Cook 
Project-based learning of modern econometrics 


	3(c) NAB 2.04

Emma Frew, Hema Mistry, Raymond Oppong
Development of the Health Economics education (HEe) website to encourage and support teaching and learning in health economics 

Valerie Dickie, Kai Dunker, Vibhor Saxena
The role, responsibilities and remuneration of graduate teaching assistants in the UK 
Chris Jones
Student performance in BS1102 economics environment of business: Does a background in economics and maths matter
	3(d) NAB 2.06

Alvin Birdi
Workshop: Using latex for teaching intermediate quantitative economics

David Wheat
Workshop: Getting started with simulation software: Macrolab

	15.00
	Refreshments, poster session and exhibition

	15.30
	Parallel session 4

	
	4(a) Wolfson Theatre

Matthew Olczak
Evaluating the impact of a web-based resource on student learning 

Elena Petrova
Setting the oil market right

Michael McMahon
Classroom games in economics: A quantitative analysis of the ‘Beer Game’
	4(b) Thai Theatre

Giorgio Di Pietro
The effectiveness of remedial education-addressing enhancement in student performance in a post 1992 university

Judith Shapiro, Kasia Grabowska
Does studying economics make you selfish? Theory, evidence and policy implications 

Robbie Mochrie, Annemarie Crozier, Susan Mathieson
A report on the impact of using principles of action learning in undergraduate teaching 
	4(c) NAB 2.04

Ross Guest IREE

Martin Poulter, Rebecca Taylor
OER: DeSTRESS and the TRUE projects 

James Johnston, Alan Reeves,
Steve Talbot
Economics: an elite subject for elite universities?


	4(d) NAB 2.06

Dorien Doornesbos-Klarenbeek
Interactive workshop: Be economical! 

Adam Cade
The Ethical finance game

	16.45
	Panel session – Managing student expectation in an era of higher fees 

	17.15
	Close of Day one

	19.15
	Conference reception and dinner: Senior Dining Room, 5th Floor, Old Building, LSE


Programme – Internationalisation in Economics Workshop 
(7th September 2011)

New Academic Building, London School of Economics and Political Science 

Dr Margarida Dolan, Dr Dimitra Petropoulou, Dr Alvin Birdi and Dr Michael Arghyrou
	10.00 – 10.30
	Refreshments and Registration

	10.30 – 11.15
	Internationalisation in Economics – the context

NAB 2.04



	11.15 – 12.30
	Inclusive Practices to Promote International Students’ Participation and Satisfaction in Economics

NAB 2.04



	12.30 – 13.30
	Lunch

	13.30 – 14.15
	Teaching International Students in Economics and Diversity

NAB 2.04



	14.15 – 14.45
	Practical Issues With Supporting International Students

NAB 2.04



	14.45 – 15.00
	Refreshments

	15.00 – 16.00
	Group discussions on internationalisation, followed by plenary

NAB 2.04



	16.00 – 16.15
	Evaluation forms and feedback


Day 2: 6th September 2011

	Session 1: 9.30 – 10.45


Session 1 (a) Wolfson Lecture Theatre

Presenter: Emmanuel Ojo (University of the Witwatersrand)

Improving the Teaching and Learning of South African First-Year Undergraduate Economics Education
The study of economics at university level poses particular challenges for students due to the mathematical foundations required to study the subject, the key assumptions of the various economic concepts, and the volume of work that is typically covered in an undergraduate curriculum. In South Africa, extra challenges are posed for first-year undergraduates who enter the Bachelor of Commerce (BCom) programme from historically disadvantaged schools. 

This paper examines how faculty’s experience of teaching economics and students’ experience of learning the subject at a South African university help to improve the teaching and learning context in the first-year undergraduate BCom programme. Adapting ideas from constructivist learning theory as a conceptual framework, this paper uses a mixed/integrative research approach to collect data from questionnaires and phenomenographic interviews to illuminate the teaching and learning of economics. Considering that South African universities seeks to improve the throughput and retention rates of registered students, this paper posits the argument that contextualized teaching and learning, critical thinking and constructive alignment are critical success factors in first-year undergraduate BCom programme.

Presenter: Gherardo Girardi (London Metropolitan University)
Teaching economics using proverbs from around the world
The use of proverbs in economics education represents an innovative pedagogical approach which allows the educator to reconsider both what is conventionally taught and how it is taught. The paper has two objectives: (a) to develop a pedagogical tool that educators can use in class, and (b) to report on the results of an exercise conducted in lectures and seminars using proverbs from around the world.

In the exercise, the author offered to students taking the 3rd year subject Comparative Economic Development the full list of proverbs containing the world “wealth” in the Prentice-Hall Encyclopaedia of World Proverbs. The students noticed that the majority of proverbs raise issues of concern with regards to the benefits of wealth, as reflected in proverbs like “Great wealth and content seldom live together”, or “When you have wealth and fame, even strangers gather round; in times of poverty and lowliness, even relatives depart from you”; such considerations are in sharp contrast with what is conventionally taught in economics, which is simply that more money increases one’s utility (essentially makes one happier) because it increases one’s purchasing power. Furthermore, the use proverbs as a means of educating contrasts with the more technical approach that is conventionally used, involving diagrams and equations. The paper reports on the results of a questionnaire given to students, 5 one-to-one in-depth interviews and 1 focus group. The mix of quantitative and qualitative data shows that students value the use of proverbs in the provision of classes considerably, and some report a transformation of views, as predicted by transformative learning theory (Taylor (1998)). Last but not least, the use of proverbs has the added advantage that it makes students feel included in so far as proverbs from their cultures can be included for class discussion.

Presenter: Muncinga Simatele (Hertforshire University)

Reconsidering the teaching of economics to students on a business programme – a case study of undergraduate business studies economics at the University of Hertfordshire 
Teaching economics to students on business programmes can be quite challenging. In part this stems from the fact that economics teaching appears to have levels of abstraction whereas other modules such as marketing, finance and human resource management are seen as practical modules that relate to functions that businesses actually carry out every day. Problems may also arise due to skills differences between students on business programmes and those on economics programmes. 

The paper discusses the findings in a study that was conducted at the business school of the University of Hertfordshire. This study looked at the use of threshold concepts and problem based learning as an alternative to delivering economics to students on business studies programs. The module was delivered based on a combination of traditional lectures to deliver theory around threshold concepts and enquiry based learning in smaller groups based on specific firm application. Using firms from the FTSE 100 group, students researched the activities of the firms and discussed these activities within the context of the different threshold concepts delivered in class. Assessment and feedback was based on wiki -type journals at pre-specified intervals. The results indicate increased engagement with the materials and a general decrease in aversion towards the subject over the period of the project. Overall module results indicated a significant improvement in performance on the module. 
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Session 1 (b) Thai Lecture Theatre

Presenters: Esyin Chew and Helena Snee (University of Glamorgan)

Enhancing international student experience with innovative assessment and feedback system-Grademark and Peermark 
This proposed session is to present a HEA Economics Network funded project that investigated the academic and international students’ experience for innovative online peer assessment and feedback. Researching international student cohorts, the research aims to investigate their positive and negative experience of using online collaborative and peer-marking tool, PeerMark, underpinned by Vygotsky’s ZPD theory. There is limited research that explores international students’ engagement with assessment and feedback and how technology could enhance their assessment experiences. Turnitin and GradeMark is the University’s norm for online coursework submission, assessment and feedback tool integrated within Blackboard. PeerMark is the extended Turnitin’s collaborative tool for peer assessment and feedback it may possibly engage and enhance international student experience, or not.

The project embedded GradeMark and PeerMark as the innovative assessment and feedback pedagogical approach for MBA and MSc modules in the academic year of 2010/11. Qualitative survey were carried out with 11 international students from Cameroon, India, Mexico city, Nigeria, Pakistan and The United Republic of Tanzania. The proposed session will first demonstrate what and how the innovative tools, Turnitin, GradeMark and PeerMark were embedded in the Economics curriculum and assessment design. Evidence-based finding from the survey of using these tools will be presented next. It is suggested that PeerMark facilitates a simple but powerful educational principle for international students, ZPD – students’ learning experiences are enhanced if they were aided with more knowledgeable peers rather than working independently. However, independent justification for providing peer assessment or making sense of received feedback is necessary. 

Presenter: Judith Piggott (Oxford Brookes University)
Using individual peer assessment in economics teaching
The paper will outline my experiences of using peer assessment in teaching economics to non-economics students – discussing the problems and successes of using such a method of assessment. It will include a discussion of the practical problems such as how to prepare the feedback sheet which students use to assess their peer, how to run an actual session and moderation – not as easy as it seems! It will also suggest which courses/modules this assessment suits and which it does not and why.

In a paper presented to the previous DEE conference my concerns about using peer assessment in the future was mentioned and a lot of advice was given from those present – but it all related to peer assessment of groupwork. Few seemed to have ventured into the territory of using it for individual assessment of one student by another. This is my story of venturing into this territory.

Presenters: KimMarie McGoldrick and Peter Schuhman (University of Richmond and UNC Wilmington) 

Challenge quizzes: The impact of a unique assessment tool on student performance 
In this study, we analyze the impact of a blended formative/summative assessment tool, challenge quizzes, on student behavior and learning.
 Students at two institutions were provided an opportunity to take a more difficult quiz to improve their grade on regular in-class quizzes. This second, optional quiz comes with a number of restrictions. First, students are allowed to challenge only a restricted number of quizzes during the semester (one of three at one institution and two of six at the other). Second, challenge quizzes must be taken prior to the day on which the exam that covers the quiz material is held. Third, the challenge quiz grade automatically replaces the original, in-class quiz grade, regardless of whether the new grade is better or worse. Finally, the challenge quiz is harder, typically comprised of open-ended essay questions, and has no time constraint. The philosophy behind the challenge quiz is that it provides students with the opportunity to use their in-class quiz as a formative assessment of understanding and take part in another assessment prior to the much weightier exam. This type of mastery-based learning serves to bring the student’s objective of a quality grade in line with the instructor’s objective of quality learning, and may be particularly important in principles classes which are designed to build a solid foundation of basic economic knowledge. The parameters imposed (limited number, timing, increased difficulty) are designed to motivate students to think carefully about their knowledge acquisition, both on the original in-class quiz and in the process of choosing whether to take a challenge quiz. 

Data was collected on each student’s performance throughout the course as well as on the student decision-making process associated with the challenge quiz option during the fall of 2010. This study seeks to better understand who participates in the challenge quiz assessment, why, and to what extent does it impact their performance on current (challenge quiz) grades as well as future (in-class quizzes and exams) grades.


Session 1 (c) NAB 2.04

Presenters: Juliette Stephenson and Carlos Cortinhas (University of Exeter) 

Engaging and motivating students: Using technology enhanced learning experiences
This 75-minute demonstration session will focus on our practical experience of meeting the challenges of engaging and motivating large internationalised student cohorts across a variety of subjects. 

Over the past three years we have integrated a range of technologies within our teaching: building upon an award winning JISC funded technology project delivered within the University of Exeter Business School (i.e. across all 4 subject departments).

We have experienced a very rapid growth in both student numbers (1st year modules of 500+) and the extent of internationalisation. The modules that we use to demonstrate range from quantitative & statistics courses, through theory of management, accounting, economic principles to global issues, climate change and philosophy of economics. We use technologies in a variety of contexts: from delivery of lectures to smaller tutorial groups; also both formatively and summatively to provide some assessment and feedback; we address therefore several conference themes. 

We have a ‘toolkit’ of some 10 technologies in current use and intend to respond to demand from participants on the day so we can custom make our demonstrations to meet the concrete needs of our audience. 
Examples include: 

· Echo360 (Lecture capture and streaming system)

· Flip videos

· SMS (texting)

· Wikis 

· Learning Logs

· Audience Response Systems (or “clickers”) 

· Screencasts and podcasts (using Adobe Captivate)

· Turnitin and Grademark (assessment and feedback)

We are also attempting to integrate students learning across courses as well as between academic, extra-curricular and other informal learning opportunities. Technologies are also used for Open Days as well as freshers/induction week. Working with student e-learning advisers or ‘champions’ (also part of ‘students as change agents’ project we have also had excellent results.

This session will be an opportunity to share our experience with other participants and have a critical debate on the pros and cons of the use of technology in the classroom.


Session 1 (d) NAB 2.06

Presenter: Dirk Mateer

Media resources for economists: The best of pop culture all rolled into one place 
If you remember Ben Stein's role as a high school economics teacher in Ferris Bueller's Day Off (1986) you know all too well how "dismally" economics is perceived. Fortunately, economic education is no longer the exclusive domain of the lecture model. There are many new and exciting teaching methods available, none more so than using media to enhance teaching and learning in economics. Preliminary evidence from Girardi (2008) and Raehsler (2009) suggests that using media in introductory courses makes economics more relevant to students, increases class attendance, and raises examination scores. Using media is especially good for cognitive reasoning. Bloom's (1956) taxonomy lists the following cognitive functions: data recall, comprehension, application, analysis, synthesis, and evaluation. Many media provide the opportunity for instructors to activate all six cognitive domains.

This workshop is designed to familiarize attendees with two websites:

· Starting Point: Teaching and Learning Economics on Using Media to Enhance Teaching and Learning (http://serc.carleton.edu/econ/media/index.html)

· Dirk Mateer (www.dirkmateer.com).

The Starting Point website provides overarching guidance on best teaching practices through a series of modules designed to showcase how to use specific learning techniques. We will focus our attention on the media (music, news, movie, television, and visualization resources) module which I helped develop. I will then showcase how I use media to motivate my lectures through example. I will play a number of short media clips, demonstrate how I use music to motivate learning and discuss the importance of visualizations. This will involve discussing a number of additional websites that I have developed (Music for Economics, TV for Economics, Movies for Economics, and ABBA to Zeppelin).

	Poster Session: 10.45 and throughout the day


Scaffolding minds less ordinary: Transforming economics thinking by intelligent looking
Daniel Blackshields (University College, Cork) 

An investigation into the potential for blended learning approaches in enhancing students’ assessment experience
Shaista Minhas and Simon Starr (Canterbury Christ Church University)
Exploring the link between Jesuit pedagogy and business statistics 
Justine Wood (Fordham University) 
Students’ explanatory styles, study performance and engagement
Bartosz Gebka (Newcastle University)
Developing economics students skills and employability
Vitalia Kinakh (Manchester College)
An application of logistic regression for evaluating teaching practices in mathematics
Blerta Abazi (South East European University)
10 major successes from the past 10 years of operation Economics Network 

Inna Pomorina (Economics Network) 

The beauty contest game

Claudia Wiepcke (Pädagogische Hochschule Schwäbisch Gmünd) and Ewald Mittelstaedt (Technische Universität Dortmund)
Studying Economics
Anh Nguyen (Economics Network)

	Session 2: 11.00 – 12.15


Session 2 (a) Wolfson Theatre

Presenters: Dean Garratt and Stephen Heasell (Nottingham Trent University)

Enhancing the use of international data by economics students
The presentation demonstrates and reflects on outputs from a two-stage EN-funded project, including what the project team has learnt in the process. 

Eight original Case Studies embrace the concept of problem-based learning. They enable first-time students of Economics to engage directly with empirical data, in various ways at different stages of their academic development. 

Each Study introduces aspects of what professional economists do and how they use methods distinctively associated with their discipline. Recent extension of the project to encompass international comparative data added new learning opportunities and insights, for students and for the authors.

The Studies show how economic analysis can be used to make sense, in or beyond academia, of unfamiliar empirical cases which nonetheless have familiar economic characteristics. Project extension has added to the complexity of data analysis required and hence to the challenge of ensuring clear exposition of it for learning purposes.

The Studies have been produced from ongoing classroom experience. This bottom-up approach is supported by subject-specific and pedagogic principles but also by experience of textbook writing and of working as a professional economist beyond academia. 

The presentation will reconsider the blending of these various inputs into a coherent package of activities. The imperative has been to make the activities seem worth the effort of consistent engagement, by a range of students from across the world whose consistent first priority might or might not be a rigorous study of the Economics discipline.

Presenters: Richard Diamond and Holly Smith (University College London)

A disciplinary enquiry in quantitative finance
The paper session will explore threshold concepts, as described by Meyers & Land (2003), in quantitative finance. While pedagogic studies of threshold concepts have been carried out for economics, maths (calculus) and accounting, nothing comparable has been published for finance. Quantitative finance specifically has high conceptual density, as it builds on every kind of model ranging from physical diffusion processes to stochastic calculus and probability. Therefore, it requires its own map of threshold concepts which has been developed by the first author as part of a systematic enquiry carried out simultaneously with the undertaking of Certificate in Quantitative Finance, a professional qualification. The session will present the findings confirming the existence of efficient learning pathways as well as necessity to re-work basic concepts using discipline-specific threshold concepts.

Presenters: Susan Noble and Celia Russell (University of Manchester) 

Using international data in teaching and learning 
Outline: During this session ESDS International will showcase the following free online Teaching and Learning resources. These materials have been created to develop statistical/quantitative literacy across undergraduate, postgraduate and researcher level:

Countries and Citizens: Linking International Macro and Micro Data

An interactive training resource with online tutorials, activities, study guides and videos, designed to show how to combine socio-economic data from country-level aggregate databanks (macro data) with individual-level survey datasets (micro data).

UN Millennium Development Goals e-learning materials

Designed to help learners explore the United Nations Millennium Development Goals (MDGs), they will also guide participants through using the international data service and provide learners with an increased understanding of the data available at ESDS International and the potential of that data for use in their own research or teaching.

Teaching Tools

Using real-life, regularly updated data in teaching adds interest and relevance to courses, and helps to prepare students for using statistics in the real world. These Teaching Tools are designed for lecturers who are using real data for the first time in their teaching.

Session 2 (b) Thai Lecture Theatre

Presenter: Daniel Blackshields (University College Cork)

Scaffolding minds less ordinary: transforming economics thinking by intelligent looking 

 Foss & Foss (2002), Foss (2003), Foss, Foss & Klein (2006) and Foss & Klein (2008) argue for an appreciation and encouragement of the entrepreneurial function in all employees. If this is a key employability criterion for the 21st century graduate then educators must consider how personal creativity/entrepreneurial mindset may be encouraged in graduates. Sarasvathy argues that the creative/entrepreneurial mindset derives from an effectual process consisting in individuals appreciating ‘how they frame problems, what alternatives [they] perceive and generate, which constraints [they] accept, reject and/or manipulate and how and why [they] heed certain criteria rather than others in fabricating and implementing new solutions’ (2008: xiv). This process requires the development of the synthesising and creative minds; minds that Gardner posits are traditionally neglected in disciplinary pedagogies (2007). Perkins argues that thinking is transformed when experiential intelligence is managed by reflective intelligence (1994), the latter remedying the hasty, narrow, fuzzy and sprawling nature of human cognition (ibid: 45-47). This paper argues that the development of undergraduate and postgraduate Economics students’ effectual processes can be encouraged by building reflective intelligence performances into disciplinary pedagogies. The poster reports on the background, design and enactment of a Visual Arts based student performance initiative designed to encourage transformational learning by Economics students. It is argued that these performances encourage students to question their anointed mental models; coaxing them out of complacent and indifferent attitudes that they may have about Art and life enhancing the effectual process of; ‘expand[ing] the choice set from a narrow sliver of highly localised possibilities to increasing complex and enduring opportunities…’ (2003: 208). A selection of the performance of understanding developed by the students and a narrative of incidents of transformative learning by students is presented.
Presenters: Tommy Tang and Uwe Dulleck (Queensland University of Technology)

An experiment to investigate the effect of reflective essay on learning economics 
In a recent research study in science education an in-class learning activity was designed to encourage students to relate the course material to real life experiences (Hulleman & Harackiewicz, 2009). It was found that this activity - writing in-class essay to relate a topic to real life experiences - had positive effects on students’ academic performance for students with lower success expectations. This paper reports on a randomised field experiment conducted in 2010 involving a motivational intervention administered to two introductory level economics courses. Students were randomly assigned in to an experimental group and a control group. Students in the experimental group were required to summarise a key concept covered in previous lectures and write about its application and/or relevance to their own experience. The control group were asked to summarise the content of the concept only. The following hypotheses were investigated. In the experimental groups, compared to the control groups: 

(a)
Students’ situational interest will be greater in economics, 

(b) 
Students will perform better in exam and develop higher economic thinking ability (Tang & Robinson, 2008), and 

(c)
Students will display more continuing interest in economics.

Data analysis is on-going. Preliminary results show that the experimental groups performed better in exam than the control groups in both courses, but there is no statistically significant difference between the two groups in terms of other learning outcome measures. The limitations and implications of the study will be discussed in the paper.

Presenters: Mary Hedges and Don Webber (University of Auckland) 

Using student evaluations to improve individual and department teaching qualities 
Student evaluations can be seen as an opportunity for students to vent their views on the quality of teaching that they receive, and sometimes lecturers trivialise the importance of this information exchange opportunity. This paper takes student evaluations of teaching quality seriously and highlights that the information can be used more effectively. It illustrates how information from evaluations can be used to identify areas where the whole department has clear strengths and weaknesses and where individual lecturers perform relative to their own department. This information can then be used to highlight areas of excellence that can be shared across departments or institutions and areas of mediocrity that are at risk of intervention from a higher level. It also shows how buddy schemes can be used to share best practice to improve department teaching quality assessment results and individual performance. 
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Presenter: Elisabete Duarte (Polytechnic Institut of Leiria)

International finance management

In a global world, students must be prepared to deal with different cultures and ways of solving problems, realizing that they can learn by sharing ideas. Because travelling is expensive, new ways of internationalization are needed.

We developed an international course: “International Financial Management” between Belgium, Hungary and Portugal. It was based on the model launched by Lahti University of Applied Sciences and Hogeschool Rotterdam, in 2008. We used three “input Sessions”, one from each country, - with simultaneous weekly presentation, using DimDim Software, which allows sharing the computers screen and save a record of our presentation - and Skype to have some talks after presentations. 

All the materials were made available to students in a learning platform, also used to allow project students to chat with each other and with teachers. After the input sessions the students were challenged with a case study, from Finland, for them to solve in working groups. There were 10 students from each country and 3 groups, also from each country. They have worked on the case for 8 weeks with teachers as tutors, after which the teacher of each country selected the best work to be presented in a final session to all students involved in the project, also using DimDim and Skype tools.

Our goal is to demonstrate in the DEE Conference, how we can work with this kind of approach, and some testimonials of our students of what it meant to them to be involved in this kind of project.

Presenters: Karen Jackson and Adelina Lees (University of Bradford)

Diversity: Challenges and successes in teaching economics

The central focus of this paper is to explore the similarities and differences when engaging and motivating men and women studying undergraduate economics, with reference to country of origin and educational background. The University of Bradford admits the largest number of international students of any UK university outside London, and the Division of Economics reflects this recruitment trend, therefore scope exists for a worthwhile investigation. This study begins by reviewing the entry and exit qualifications (including non-completions) by gender while considering diversity of the student body by country of origin and educational background within gender. This trend analysis, in conjunction with practical examples, informs our assessment of the challenges faced by students by gender, and other sub-categories. Analysis of data collected, and reflection on existing practices which create barriers to learning should inform action plans in the future to improve engagement, retention and progression for students studying economics. Given the sample of students studying economics at the University of Bradford the findings will be of interest to staff teaching economics where there is less diversity in the cohort of students but where similar difficulties are experienced in implementing informed actions to support a broad range of learners. In terms of further research, the authors will ask students to reflect on the findings from this paper through focus groups.  

Presenter: Liliana Harding (University of East Anglia)

International study prospects 

This paper discusses the expectations informing international mobility for higher education, with specific reference to European students undertaking economics and business degrees. It considers students’ preferences when presented with the option to undertake part of their studies abroad, and explores the distinctive characteristics and incentives of mobile students. We choose to explore the case of two groups of Romanian students, one in the country of origin and one studying in the UK. Relevant data has been collected through a survey undertaken over two academic years. It includes undergraduate students in Romania and comparative data for undergraduate and post-graduate students from Romania, enrolled in UK universities. The role of institutionalised European mobility programmes (e.g. the Erasmus exchange) is contrasted in this context with individual motivations to seek international education opportunities.

Comparative traits of the higher education system in the area of economics and business in Romania and the UK are investigated, underlining features of the educational experience valuable to students contemplating alternative locations for their mobility. Factors that might make the UK a priority destination for foreign education are evaluated, considering the option of alternative destinations and the advantages of proximity, institutional links, or foreign language accessibility. We finally explore the prevalence of EU students on UK degrees, along with the most important dimensions of the educational experience informing the decision to study abroad. We thereby analyse by means of our case study the extent to which financial concerns inform the choice of destination for European students, and any potential implications on further mobility triggered by rising university fees in the UK.
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Presenter: Dan Wheatley (Nottingham Trent University) 

Demonstration of CBA Builder 
‘Cost Benefit Analysis (CBA) Builder’ is a free to use electronic web-based interactive teaching and learning resource, which can be used by students to aid in their understanding of cost benefit analysis. CBA is used widely in industry in both the public sector (e.g. DfT COBA) and also in the private sector. In this sense, improving the quality of teaching and learning of this subject, and student engagement with it, will help to improve student employability by providing students with skills sought by employers after they complete their programme of studies. This project was funded by the Economics Network and the Centre for Education in the Built Environment (CEBE) as part of the Teaching and Learning Development Projects 2010/11. The resource is available at www.cbabuilder.co.uk. 

This session will be used to demonstrate the key features of the resource. The resource contains an online textbook, Flash animations, and a detailed links section containing links to relevant textbooks, journal articles, and web resources. The site also includes a number of downloadable exercises and worksheets and CBA Builder Simple and Advanced Microsoft Excel based CBA construction tools. CBA Builder Simple allows users to construct a CBA using a number of separate tabs, and is particularly suitable for teaching and learning applications. CBA Builder Advanced allows more detailed CBAs to be constructed. CBA Builder Advanced is therefore suitable for more in-depth practical applications of CBA, or more advanced teaching and learning applications. 

Presenter: Mike Reynolds (University of Hull)

The flexibility of the oligopoly game 
The session will introduce a basic version of Meister’s (1999) oligopoly game and demonstrate how this can be used to engage low-level Economics and non-Economics students. Finally, we look at extending the game to concepts and models appropriate for Economics students at Level 6 and beyond. 

Introduction and explanation of the game 

The opening part of the presentation will outline the rules and the likely learning outcome of the oligopoly game. We will introduce a basic version of the game using Monopoly and Cournot models. Examples of the handout that game participants receive will be distributed. 

Demonstration 
Rather than play the game, we shall step through how a typical version of the basic game plays out sequentially. We shall highlight the challenges posed by the game to the students and tutor by going through decisions made by teams in a previously run version of the game. 

Taking the game further 

This part of the presentation is about summing up the usefulness of the basic game – and how to approach some of the difficulties that may arise – as well as how to expand the game to be appropriate to more advanced students by allowing for other Economic models such as Stackelberg, Bertrand, and bundling. 
	Session 3: 13.45 – 15.00
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Presenters: Philip Hedges and Peter Urwin (University of Westminster)

Developing and assessing the communication skills on the MSc Applied Economics at the University of Westminster 
We will (i) outline our justification for developing and assessing students’ skills in verbal and written communication (ii) describe our process of developing and assessing these skills and (iii) explain the advantages and disadvantages of the process. We also intend to elicit feedback from fellow educators concerning their own experiences of fostering and measuring economics students’ communication skills.

We have embedded the development and assessment of communication skills in a new double-credit postgraduate module entitled “Application and Appraisal in Economics”.

The process consists of:

i) Allowing the student to select the topic for the viva voce examination.

ii) Granting a preparatory 10-minute “drop-in” session for the student to outline their viva voce topic.

iii) A 25-minute viva voce examination (10 minutes presentation and 15 minutes questions and answers).

iv) Providing generic and individual written feedback and a digital recording of the viva voce examination.

Each student goes through this process three times during the module so that the first and second vivas and their subsequent feedback enable them to have become confident and comfortable by the third viva. Students are also required to submit two written reports based on their viva topics (one technical and one policy-oriented) and to sit a two-hour examination. The viva voce examinations and the written reports are designed to develop the students’ understanding of what is required of a professional economist. 

Presenter: G. S. Panikar, Satheesh Menon, Jose A. and Rajam R.,
Employability of Economics graduates – bridging the gap


With India moving ahead on a high growth path, there is a significant need for economists. Discussions with employers show that economics graduates in cities like Mumbai are not equipped to capitalise on this opportunity due to a huge gap in skills that students possess and expectations of corporate India. 

However, very few concrete steps have been taken to change the scenario. There has been no known survey on employability of economics graduates in India though many have been conducted for general graduates in context of the IT-BPO boom.

Hence we are conducting a study to identify these skill gaps and the causes for the same. We would then suggest measures to bridge this gap in consultation with the academic world and the industry. This would indicate to education providers, both national and international, the steps to be taken to improve learning processes to enhance skills. The study can be used effectively as a guideline for emerging markets. The study is based on a survey of business leaders, academicians and economics graduates and students.

Presenter: Wayne Geerling (LaTrobe University)

Economic naturalist writing assignment
This presentation begins by asking a fundamental question: why do students who take Economics at an introductory level often leave the subject without understanding even the most basic economic principles? The superficial answer seems to be that courses try to cover too many concepts, with the result that not enough attention or time is devoted to mastering the important (threshold) concepts. Another issue is the way Economics is taught and assessed. I will evaluate an alternative pedagogical device pioneered by Robert Frank: “The Economic Naturalist Writing Assignment”, in which students are asked to pose an interesting question about some pattern of events or behaviour they have personally observed (a real life event) and to use basic economic principles to solve the question in no more than 500 words. In addition to being a useful means for teaching economics at an introductory level, this writing assignment has practical benefits for teaching economics through real world examples and/or to students who are non-specialists. I will conclude with a series of questions (and answers) posed by students when I piloted this writing assignment in a new subject of mine at La Trobe University in 2010: “Economics of Everyday Life”.


Session 3 (b) Thai Lecture Theatre

Presenter: Mary Hedges (University of Auckland) 

Curriculum design and assessment: an integrated learning and teaching tool 
This is a case based paper looking at the new compulsory economics paper in the University of Auckland Business School first year programmes. The explicit goal of the course is the delivery of business relevant economic theory so that students are able to apply it to the rest of their business studies and everyday work experience. The single paper is a core paper for the Bachelors of Commerce, Property and Business Information Management degrees. This curriculum and its associated assessment programme has been designed in conjunction with industry advice and in order to develop application and critical thinking skills in an integrated way rather than using the assessment programme as primarily a measurement tool. 
Student results and the student evaluations of the course both strongly support the view that this integrated approach, utilising both in-person and on-line components, does achieve these goals. Furthermore these evaluations also identify a strong positive attitudinal change among students, many of whom question why they are required to take an economics course. While developed for a core first year course there is no reason that elements of this type integrated programme should not be used at all levels to also encourage critical thinking, application and enthusiasm.

Presenter: Peter Smith (University of Southampton) 

The Southampton curriculum innovation programme: curriculum design in a post-Browne world
The Browne Review envisaged a world in which the higher education market would become more intensely competitive, with universities having to compete to attract students. The fee cap imposed by the government, and the continuing control of student numbers is producing a market in which almost all universities are moving towards the maximum fee, so will competitiveness increase? And how will it be manifest?

The severe cuts to teaching grants have added an extra twist to the situation. Students perceive a substantial increase in university tuition fees and thus expect to see improvements in the quality of education provided, but universities find themselves with little additional revenue with which to fund significantly higher expenditure on learning and teaching.

Much of the discussion of fees has emphasised the earnings premium from gaining a university education. This may result in an increasing emphasis on value for money via employability, and may lead to a review of the curriculum offer. The enforced process of periodic programme reviews may have resulted in some updating of curriculum, but in many instances curriculum design continues to rest upon a traditional disciplinary focus, having evolved over time. 

In economics, there may be a fair amount of consensus about the appropriate curriculum content for an economics degree – normally we would expect some micro, some macro, with a dusting of econometrics and some applied modules. This approach to curriculum design is reinforced by the existence of the national subject benchmarks. These specify the subject content – at least in broad terms – and were designed to bring some conformity into the curriculum across institutions.

A key question is whether such a discipline-focused curriculum is still fit-for-purpose in the post-Browne environment. A strong disciplinary focus can provide the foundation for postgraduate study and economics research. But what proportion of our students in economics follow such a route after their undergraduate studies? And if economics graduates are to continue to be attractive to employers, how should the curriculum be designed to enhance the experience of our students and to improve their employability?

The Southampton Curriculum Innovation Programme is an institution-wide project that is setting out to produce a flexible curriculum structure that allows students to personalise their educational experience without having to sacrifice disciplinary rigour. It is exploring ways of developing student skills and employability within the curriculum – and in the co-curriculum.

This paper discusses how curriculum design can be mobilised to increase the attractiveness of degree programmes by highlighting aspects of employability. The discussion shows how expectations of students following an economics degree can be managed, and the contribution that economics as a discipline can make to producing a curriculum design fit for the 21st century. 

Presenter: Steven Cook (Swansea University)

Project-based learning of modern econometrics

‘Project-based learning of modern econometrics’ is the title of project which received funding from the Economics Network in 2010-2011 under the Learning and Teaching Development Projects scheme. The project was devised as a means of developing, and assessing the benefits of, a new Applied Econometrics module for final year undergraduates at Swansea University. The intention of the module was to provide an alternative approach to the learning and assessment of advanced level undergraduate econometrics in which an emphasis was placed upon ‘learning-by-doing’. 

The present paper has evolved from this project and has two objectives. First, it provides a discussion of the motivation and structure of the resulting module. Second, the paper provides an evaluation of the module in terms of both student performance and feedback. The evaluation of performance is undertaken in a detailed manner via comparison both across modules and through time, while feedback involves the findings of questionnaires and the reports of an Economics Network focus group. The results indicate the module to be highly successful in terms of student engagement, learning and performance, and the development of subject-specific and transferable skills.


Session 3 (c) NAB 2.04
Presenter: Emma Frew, Hema Mistry, Raymond Oppong (University of Birmingham)

Development of the Health Economics (HEe) website to encourage and support teaching and learning in health economics
Background

The Health Economics education (HEe) website has been developed to encourage and support teaching and learning in health economics. The health economics unit at the University of Birmingham took over the running of HEe in January 2010, this presentation will report on how the website has developed since that time.

Key changes/developments

An advisory board met for the first time in September 2010, this was a productive meeting with many ideas generated for the website. The website now has several sections and 'working groups' within the health economics unit has been tasked with creating, updating and maintaining each section. The 2 main sections relate to students and teachers. The student section contains information on health economics training available within the UK (spread across postgraduate and short course/professional development courses) and information on careers for health economists across the different sectors (from pharmaceutical to academic).  The teacher section has been enhanced with an updated list of teaching material such as teaching slides, classroom exercises and assessment ideas. Also within the teaching section is a list of useful audio-visual material that has been developed from a series of interviews with leading national health economics experts. These are designed as 10-minute downloadable podcasts that can be inserted into standard lectures to enhance the student (and teacher) experience.  

Overall the HEe website is much improved and this presentation will report on the main developments as well as the challenges of ensuring that it remains a useful resource for students and teachers.

Presenter: Valerie Dickie, Kai Dunker and Vibhor Saxena (Heriot Watt University)

The role, responsibilities and remuneration of graduate teaching assistants in the UK
UK Graduate teaching assistants (GTAs) are predominately PhD students who contribute to learning and teaching by assisting in the delivery of a variety of education programmes across higher education institutions. 

The employment of this group of mostly part time assistants is not recorded in national education statistics in the UK. Given the important role played by GTAs in the delivery of higher education programmes, this omission is surprising. 

This paper reports the initial findings from our survey which was undertaken to assess the role, responsibilities and remuneration of GTAs in the UK. Preliminary results reflect information gathered directly from post graduate students studying and working in the UK higher education sector. 

Initial analysis of the data collected confirms similarities in certain responsibilities of GTAs. However, the results also expose significant differences. The evidence suggests GTAs perform an assortment of academic duties and receive a variety of hourly rates of pay, ranging from zero to in excess of £40 per hour. 

This paper raises some important issues and sheds some light on the nature and characteristics of this rather opaque and imperfect labour market. 

Presenter: Chris Jones (Aston University)

Student performance in BS1102 economics environment of business: does a background in economics and maths matter? 
This paper analyses whether a student's performance in BS1102 Economic Environment of Business is improved by prior study in Economics and Mathematics before entering Aston Business School. The study takes advantage of simple OLS and Tobit regression techniques with cross-sectional data for the period 2007-2010. Other issues discussed include the impact of gender, age, prior schooling, parent occupational class and the performance of home vs. overseas students. We find some significant results and conclude with a set of recommendations which will allow class tutors to differentiate their pedagogy. In fact this paper is set within a wider context concerning the debate between mixed-ability teaching and ability-grouped teaching. This is a highly controversial area in education research at the secondary level, but studies on this at the higher educational level are at a very early stage.
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Presenter: Alvin Birdi (University of Bristol)

Using latex for teaching intermediate quantitative economics
Traditional e-learning software is limited in its scope for the teaching of quantitative subjects. For example, Blackboard and QMP allow the limited display of mathematical notation but they do not understand sophisticated mathematical input from students. Effectively this means that questions requiring mathematical answers are typically designed in multiple choice format. In addition, these tools are not portable – students need to be connected to a server and do not retain a copy of their work after session ends. 

Latex (with a package called Acrotex) and the PDF format enable teachers to overcome these limitations. Latex is a commonly used mathematical typesetting system and can create professional quality PDF worksheets which accept flexible mathematical input from students (e.g. "ln(x) - x^2"). The input is flexible enough so that, for example, ln(x) and ln(4x–3x) and ln(4x/4) are treated and marked equivalently.

The worksheets can be saved in incomplete form (for later work) or complete form (for future reference and revision). They can be created to be automatically marked (for self-testing by students) or for submission by email to the tutor for quick marking by computer (e.g. as a take-home test). The electronically marked worksheets can be returned to the students by email.

The system is an advance over current e-learning methods in quantitative economics and would be suitable for more advanced courses (in say micro, macro or econometrics) than current e-learning methods allow.

This session demonstrates the use of these e-learning worksheets and related submission and marking tasks.

Presenter: David Wheat (University of Bergen)

Getting started with simulation software: Macrolab
DEE2007 included a workshop on using MacroLab, a simulation model for teaching macroeconomics. Now, a workshop is proposed for DEE2011 that will provide a hands-on opportunity to learn the basics of the user-friendly simulation software used to build MacroLab. 

This workshop will focus on learning to build small models that can be used in both micro and micro classrooms, by professors and students alike. Workshop participants will also learn how the models can be posted and simulated online. All workshop participants will receive a fully functional version of the software that can be used freely for 30 days, many sample models for later exploration, and links to online tutorials for reinforcement. Those who want to be fully engaged in the learning activities should bring laptop computers to the workshop.

	Session 4: 15.30 – 16.45
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Presenter: Matthew Olczak (Aston University)

Evaluating the impact of a web-based resource on student learning
This paper reports on an experiment of using a publisher provided web-based resource to make available a series of optional practice quizzes and other supplementary material to all students taking a first-year introductory microeconomics module. The empirical analysis evaluates the impact these supplementary resources had on student learning. First, we investigate which students decided to make use of the resources. Then, we analyse the impact this decision has on their subsequent performance in the examination at the end of the module. 

The results show that, even after taking into account the possibility of self-selection bias, using the web-based resource had a significant positive effect on student learning.

Presenter: Elena Petrova (State University Higher School of Economics)

Setting the oil market right
Simulation is one of interactive ways to convey knowledge to students. 

The current paper offers an outline of a simulated conference held within the OPEC framework where students were to represent one country each. The recent events in the Middle East (February-April, 2011) could not but affect the world oil market and oil prices, in particular. Students had to analyze statistical data and make conclusions as to the reasons for the current changes on the oil market. Taking into consideration the present economic and political situation in the world as well as market forces, students were to anticipate a possible development of events and to work out a plan of action to level the situation out. The toughest challenge for them was to voice the concerns and ideas of the country they represented but not their own. 

Students also learned to work in a team and they mastered the vocabulary used at meetings. Besides, as this exercise was administered for students, for whom English is a foreign language, it provided a good opportunity for them to practice their language skills. 

Three groups participated in it separately. The outcome varies not only in these three groups but also due to the students’ different specialties (“World Economics” and “International Relations”).

Presenter: Michael McMahon (Warwick University)

Classroom games in economics: A quantitative analysis of the ‘Beer Game’ 
In this paper I explore the effect of using a classroom game, namely the `Beer Distribution Game', to teach students about inventories and the macroeconomy. By comparing this approach with a more traditional `chalk and talk' approach, I can evaluate the dimensions along which the game is a useful addition, and also derive some cautionary advice on how to best make use of games.

My empirical results confirm some previous findings while also extending our understanding of the relative strengths and weaknesses of the use of classroom games for teaching specific teaching outcomes. I find, consistent with previous evidence, that games tend to improve interest and motivation on average, although not everyone finds them such an improvement. In terms of educational outcomes, the game is very effective at driving home its key messages, but it may wrongly lead students to disregard other important factors, and is inferior where facts mastery or definitional learning is required. Thus, while potentially very useful additions, it is necessary to carefully design and select the games used, and to ensure that every care is taken to integrate into a wider teaching approach. Hence, rather than an endorsement or a criticism of classroom games, the message of this paper is mostly cautionary - caveat utilitor.

Session 4 (b) Thai Lecture Theatre

Presenter: Giorgio Di Pietro (University of Westminster)

The effectiveness of remedial education – addressing enhancement in student performance in a post 1992 university
The UK higher education system has undergone significant expansion in recent decades. The number of students enrolled at UK HEIs increased from about 400,000 in the early 1960s to just less than 2,400,000 in 2008. Alongside the benefits of this rapid expansion, this impressive growth has also raised a lot of concerns. One of these concerns is that a large number of students accepted into HEIs are perceived to be unprepared for this level of study as they lack adequate academic skills in crucial areas such as mathematics, reading and writing. To address this situation, many higher education institutions have been forced to set up remedial courses in literacy and numeracy for first-year students. However, whilst in the US there is a growing literature about the effectiveness of these courses, this issue is much less studied in the UK. In an attempt to fill this gap, this study examines the effect of remediation in a large School of a UK post-1992 university. 

Employing a regression discontinuity approach, we find very little support for the proposition that attending a math remedial program improves student performances in a math-based course. Furthermore, our empirical estimates show that the effectiveness of remediation does not depend on its timing. These findings are consistent with those of a recent study by Lagerlöf and Seltzer (2009), which is based on data from another UK university. Taken together, these results may call for a review of the remediation policy offered at university level in the UK. 

Presenter: Judith Shapiro and Kasia Grabowska (London School of Economics) 

Does studying economics make you selfish? Theory, evidence and policy implications
Three decades of gradually accumulating evidence since Marwell and Ames (1981) “Economists Free Ride, Does Anyone Else?” proposes that economics students are more selfish, uncooperative and amoral than others, with only a few dissenting studies. Authors divide on whether this is primarily nature (self-selection) or nurture (our teaching).

We critically review that literature in our written paper. The proposed conference presentation would be more present-focused, inviting the audience to join in a modest project to gather new and better data and an active demonstration of what this involves. We report our own limited new evidence to date. Considering the hypothesis that our theoretical construct of the rational maximiser is to blame, we examine alternative clues from laboratory results of game theory and natural experiments. 

Lastly we consider the implications for policy, that is for our own activity as economists in higher education.  Can “altruism and cooperation” be taught, as indeed we attempt to do at LSE and other institutions which use Robert Frank’s Microeconomics and Behaviour? (Frank is a key contributor to the school which blames our teaching for selfish outcomes).

In addition to the strand in t he “selfish economist” literature pioneered by Frank we take up the Rubinstein (2006 EJ) strand.  Brosig et al (2008) in the EN’s own IEE offer a critique of the Rubinstein. We  share their doubts but find we cannot share their argument on where Rubinstein goes wrong. We offer an alternative perspective on what Rubinstein is capturing, his errors and their implications. 

Presenter: Robbie Mochrie, Annemarie Crozier and Susan Mathieson (Heriot Watt University)

A report on the impact of using principles of action learning in undergraduate teaching
We begin by outlining some principles of action learning, a form of experiential learning widely used within professional development systems (McGill & Beatty, 2001, Pedlar, 2003), and then report on the design of a trial in which these principles were embodied into the design of undergraduate economics teaching in (1) course intermediate classes and (2) optional final year classes. Drawing upon reflections on the experience of engaging in the process from both the academic conducting the trial and student participants, we argue that there were substantial differences in the impact upon the learning experience of students in the second and final years of their studies. We identify differences in the design of the implementation of the trials between the two groups of students, and argue that some of the differences in the apparent outcomes relate to these differences in design. We argue that in extending this trial it will be important to ensure that students understand fully the nature of action learning before beginning to use it, with action learning set advisers able to model good practice and set out well-defined behavioural expectations, while also giving students substantial autonomy in running action learning sets. 

We discuss the extent to which limited subject knowledge might have been a barrier to effective participation, particularly through the lack of assimilation among second year students of threshold concepts in economics, but argue that a more substantial problem is lack of understanding of the learning process that occurs within a semester. Given the largely subjective evidence, we restrict our recommendations to measures for consideration in continued trials of the application of these principles, noting the substantial barriers to participation in a process that relies upon oral discussion facing non-native speakers and the need to enable students to develop strategies to manage their learning more effectively.
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Presenter: Ross Guest (Griffith University) and David McCausland (University of Aberdeen)

International Review of Economics Education (IREE)
This part of the session will discuss publishing articles on economics education in the International Review of Economics Education (IREE):

(a) What sort of articles are the editors looking for in IREE?

(b) What key issues have been highlighted in referees' comments on submissions to IREE; and 

There will be an opportunity to ask questions about submitting papers to IREE.

Presenters: Martin Poulter (Economics Network) and Rebecca Taylor (Nottingham Trent University)
OER: DeSTRESS and the TRUE projects

The global rise of open educational resources - or "open courseware" - is changing how courses are marketed and opening up new ways to create learning materials. Economics in UK higher education has been at the forefront of this change, attracting some large-scale funded projects. This session will look at the latest open resources for economics and the communities around them.

Presenters: James Johnston, Alan Reeves and Steve Talbot (University of the West of Scotland)

Economics: an elite subject for elite universities?
Anecdotal evidence would appear to suggest that the provision of economics programmes in the United Kingdom (UK) Higher Education (HE) sector has declined in recent years. The main aim of this paper is to explore the nature of this decline by reviewing the current state of provision and charting how it has changed in the last ten or so years. In addition to this basic diagnostic exercise, the study also includes the results of a survey of the UK’s economics departments and some interviews with economists at universities, particularly those that have experienced a decline in economics provision. Both of these are designed to help us better understand the nature of the withdrawal decision. The paper concludes by considering some of the implications of the findings and suggestions for future research. 
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Presenter: Dorien Doornesbos-Klarenbeek (Fontys University of Applied Science)

Interactive workshop: be economical! 
The goal of economics education in the Netherlands is that students learn to commute between economic aspects in daily life and economic jargon. This commuting is what we call ‘looking through economic glasses.’ The problem in the economics class there is little attention for recognizing economic aspects in daily life (Boot, 2006). To solve this problem I start with concrete images. These are a medium to connect daily life to the world of economics. The literature shows that economics is less boring and abstract when images are used. (Sexton, 2006). I have done research in my class. The students (N=11) received instructions to make a poster on an economic aspect. This poster was to be clarified orally. Afterwards I have analyzed the posters. The preliminary conclusion is that the students are capable of putting on economic glasses and are economical!

Presenter: Adam Cade (Susted)

An ethical finance game

Ethica -The Ethical Finance Game is an educational board and role-play game. It lets players assume the roles of bank customers, investment bankers or co-operative business entrepreneurs with money to save, invest and loan. It explores how well their ethical intentions stand up in the world of international finance. Players visit different banks where they can choose a share investment, cooperative investment or a savings account. Each investment gives the player either a positive or negative financial (Profit), social (People) and environmental (Planet) score. This score is partly dependent on news of the businesses and global economic news and partly on chance. Needless to say that the most ethical family investor and bank investor win.   

Players will:

· Learn how personal savings and investments can affect other people, the planet and the global economy - both for better and for worse.

· Understand the pros and cons of different investments and savings, and their levels of financial, social and environmental risk.

· Be able to make more informed, ethical choices about how we can use and invest our money in a socially and environmentally responsible way.

· Understand how money can be a tool for both sustainable and unsustainable development in a range of businesses.

· Understand how banks can use and abuse the money that we invest in them. 

· Understand how we can influence banks and businesses by choosing our bank or investing our money.

The focus on ethical finance education is particularly timely due to both the financial banking crisis of 2008 which is still so much in the news, the increasing difficulty that students have in managing their personal finances and debts, and the growing range of financial products and services on offer to young people. It is one of the few ethical finance educational resources.

Ethica is designed for between 6 and 27 15+ year old students in schools, colleges and universities as well as youth groups. It is particularly relevant to business, finance and economics students but also for the more informal curriculum as part of financial literacy programmes and personal and social education. There are simpler versions of the game, as well as increasing complexity over the three rounds, or years. There is a comprehensive Leaders Guide and an opportunity for educators to join the online social network (http://ethica.grouply.com) to find and contribute further extension, case studies, teaching plans and follow-up. 

Ethica is a European project funded by EU Leonardo Transfer of Innovation, and based on the initial idea of Reseau Financement Alternatif. Susted has been further developing and testing this game since 2009 with partners in Belgium, France, Poland, Spain and Switzerland. The pack is available in English, Spanish, Catalan, French and Polish language versions. 

The game will be available for sale at £22 (+ p and p) by the end of October after it has been launch during National Ethical Investment Week and workshops have been run at several key conferences and events.

Keynote Biography

Diane Coyle 

Diane Coyle runs the consultancy Enlightenment Economics. She is Vice-Chair of the BBC Trust and member of the Migration Advisory Committee, and was for eight years a member of the Competition Commission (until September 2009). She is also a visiting professor at the University of Manchester.


She specialises in competition analysis and the economics of new technologies and globalisation, including extensive work on the impacts of mobile telephony in developing countries. Diane is also a member of the stakeholder advisory panel of EDF Energy. 


She is the author of several books, including The Economics of Enough (Princeton University Press 2011) and The Soulful Science (2007), Sex, Drugs and Economics (2002), Paradoxes of Prosperity (2001), Governing the World Economy (2000) and The Weightless World (1997). She has also published numerous book chapters, reports and articles, and was formerly a regular presenter on BBC Radio 4's Analysis.

 
She was previously Economics Editor of The Independent and before that worked at the Treasury and in the private sector as an economist. She has a PhD from Harvard. 

Diane was awarded the OBE in January 2009.

General Conference Information for Delegates

Northumberland House

Northumberland House, Edward VII Rooms, 8a Northumberland Avenue
London, WC2N 5BY

A minute’s walk from both Trafalgar Square and the Embankment tube station, Northumberland House provides functional rooms in a convenient location. 

Check-in: 15:00
Check-out: 10:30 


London School of Economics

New Academic Building (NAB), 54 Lincoln's Inn Fields, London, WC2A 3LJ 

Reception
There will be a staffed reception desk throughout the conference on the ground floor of the New Academic Building’s foyer. Economics Network staff will be able to help you with any queries regarding the conference, evening reception in the Senior Dining Room and Northumberland House.
Storage

There is a cloakroom located on the lower ground floor of the NAB for delegates to use free of charge. Check-in is not until 15:30 at Northumberland House. Please contact any Economics Network staff to access the cloakroom. 

Internet Access information
Free wifi is available to all delegates. 

Lunch and Refreshments

A buffet lunch will be served on all three days. 

The drinks and nibbles reception after the Key Contacts Conference on Monday 5th is being held in the Senior Common Room on the 5th floor of the Old Building. Drinks and nibbles begin at 17.00. 

Conference Dinner

The Conference Dinner is being held in the Senior Dining Room, situated on the 5th floor of the Old Building. The drinks reception begins at 19.15 for dinner at 19.45.
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Breakfast

The accommodation is self catering. There will be tea and coffee available each morning at the   conference. There are many cafes that offer breakfast both along the Strand and at the LSE. A  few suggestions:

Breadline – next to the entrance to Charing Cross station

Pret A Manger – where Bedford Street meets the Strand

Cinnamon Bar- situated in One Aldwych Hotel on the corner of the Strand and Aldwych street 

Amici – on Kingsway Street just opposite the LSE 

Evening meals

London has a plethora of places to eat and drink. The Economics Network team will all be going for a meal on Monday evening after the drinks and nibbles. You are welcome to join them, please ask a member of the team for more details of the restaurant. 

A few suggestions: 

The Forge – Garrick Street, Covent Garden, WC2E 9BJ

Terriors Wine Bar - 5 William IV Street, Covent Garden, WC2N 4DW 

The Chancery - 9 Cursitor Street, Holborn, EC4A 1LL 

Travel information

By Tube

The most efficient and easiest way to get around London is on the tube. Holborn and Temple tube stations are about a five minute walk to the LSE. Charing Cross is a ten minute walk. 

Embankment tube station is a one minute walk from Northumberland House, and Charing Cross is a 5 minute walk. 

Tube prices become off-peak after 9:30. If you are planning to travel around London, a day travel-card will be the most economical option. These cost £8.00 for any-time travel or £6.60 off-peak and can be bought at any tube station. For the latest transport updates, contact transport for London on www.tfl.gov.uk or 0843 222 1234. 

Driving

LSE is located within London's congestion charging zone. 

There are only a few parking meters around the LSE campus, mainly near Lincoln's Inn Fields. The closest NCP parking is on Parker St off Drury Lane. Car parking spaces are available on a first come first served basis and cannot be reserved. 

Cycling

London Cycle Hire (or Boris bikes) are available to hire all around London. The first 30 minutes are free and charges are based on an hourly basis. Houghton Street has a cycle docking station, the closest to the LSE, and there are two towards the Embankment end of Northumberland Avenue. For more information on the Cycle Hire scheme see www.tfl.gov.uk/cyclehire or 0845 026 3630. 
There are bicycle racks on campus at St Clement's Building; in Grange Court; opposite the main entrance on Houghton Street; and in the courtyard behind St Philips Building (entrance on Sheffield Street). There are eight high-security cycle racks in the basement area between St Philips north and south buildings.

� Walstad (2006) suggests using self-graded quizzes as a formative assessment tool. While this method provides student feedback on their learning, it does not have the same incentive structure as the challenge quizzes employed herein.
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